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Executive Summary  

 The Family Leadership Institute (FLI) has been a major program initiative among parents at 
the San Bernardino City Unified School District (SBCUSD) the past two years. Since academic year 
(AY) 2015-2016 the program has principally focused on parents and caregivers with the goal of 
providing family leadership skills that support lifelong success for parents and high academic 
achievement for their children, as provided to the district through a contractual agreement with 
Educational Achievement Services, Inc. (EAS, Inc).   

 During the past two academic years, seven cohorts of parents and caregivers and district 
personnel completed the FLI program for a total of 344 participants. Another 149 participated in 
related FLI events (e.g., National Practitioner Training Summits and PLP community events)1 for 
a total of 493 participants receiving some type of FLI training during this time.  

 Evaluation of the FLI began early 2017. The study was based on a mixed-methods approach, 
using both qualitative and quantitative data. Qualitative data were based on district events as 
well as from interviews with school staff and parents, including parent focus groups and 
formal/informal field observations; with quantitative data gathered from two parent surveys as 
well as from student performance indicators. The latter were gathered from two stratified 
random samples of students from trained parents matched with comparison groups. Driven by 
three research questions, the study first reviewed the demographics of who participated in the 
program and how they viewed the training, with two additional research questions focused on 
particular parental behaviors and indicators of student performance.  

  Participants were primarily female (86%) and Hispanic (93%). Evidence of program 
effectiveness yielded most favorable results for increased parent participation rates across 
various indicators of parent engagement. As parents gained positive attitudes toward schools, 
they also became more involved with school-based activities and events, where nearly one-
fourth now volunteer across schools, focused on special initiatives aimed at academic progress 
for their children. Among ancillary outcomes, the FLI helped strengthen the Family Engagement 
Leadership Development Office and led to the formation of parent cadre leaders at various 
schools and districtwide.     

  Study results indicate substantial evidence of program effectiveness, especially schools 
where parents were highly involved. Nearly all (98%) parents reported greater capacity to put 
into practice strategies learned. During interviews and focus groups, most parents were able to 
report specific ways FLI had influenced interactions with their children. A large majority (88%) 
also felt this increased their child’s performance in school. Program satisfaction is very high. 

 For FLI parents, significant changes are also now evident in their children’s attendance rates 
and GPA, with decreases also reflected in disciplinary action. Given these trends, it is expected 
that academic performance will be influenced soon by parental changes in both attitude and 
behavior. While program exposure has been far too short to fully reflect influences from change 
in parent behaviors, it is expected soon, as academic performance is often last in the series.   

                                                      
1
 These are specialized and condensed FLI trainings tailored to particular settings, organizations and populations 

(refer to page 7). 



FLI Impact Report 2017, SBCUSD  October 23, 2017 

 

Innovative Consultants International, Inc. Page 2 
 

 

FFLLII  IIMMPPAACCTT  RREEPPOORRTT  

OOCCTTOOBBEERR  22001177    

I. INTRODUCTION AND BACKGROUND 

Introduction  

 Investment in parent involvement is a cost-effective and evidence-based process that 
promotes family-school relations by supporting parent and caregiver2 engagement in the 
schooling process, as it also advances student performance and wellbeing. Research is now 
abundantly clear that parental support greatly enhances school performance, quite likely the 
strongest contributor to student success.3   

 Programs like the FLI are dedicated to the advancement of student success both for 
academic and lifelong accomplishment by reaching out to parents as key stakeholders in the 
process of learning and achievement. Many studies suggest that as parents engage with schools, 
so do their children; and as parents feel comfortable with schools, so will their kids. Equally for 
academic success, as parents attend to homework so will their children complete their 
assignments, creating a strong pattern of reinforcement and support.    

 While every district applauds parental engagement, all too few fully promote and support 
the concept. By contrast, this is the story of one district that has taken important steps in a 
positive direction to ensure that parents and caregivers are equipped with the skills needed to 
guide their children toward academic success. SBCUSD fully anticipates the promotion of more 
parent activities of this type the next several years. Most recently, it has expanded resources for 
its parent community by enhancing its parent resource center known as the Family Engagement 
Leadership Development Office and by sponsoring the training of parent cadres as they help 
lead the process of school engagement.4  

 To this end, the Family Leadership Institute (FLI) program played a major role in serving the 
needs of immigrant and migrant Hispanic/Latino5 families through four main programmatic 
thrusts:  1) providing parents and caregivers with skills needed to enhance personal success; 2) 
guiding parents as role models for their children; 3) placing strong emphasis on school-family 
engagement; and 4) strengthening parent leadership at home and with schools and community. 
Altogether, these initiatives promoted the success of children, as they strengthened personal 
development for parents and helped increase their connections with schools.  

                                                      
2
 The terms parents and caregivers are interchangeable throughout this report. 

3
 NEA, Parent, Family, Community Involvement in Education, 2008. 

4
 The phrase “parent resource center” will be used in reference to the “Family Engagement Leadership 

Development Office.” 
5
 The terms Hispanic and Latino are synonymous. 
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 During the past two years, efforts from the FLI were aimed at the heart of these initiatives. 
By doing this, the FLI directed the training of nearly 500 parents, key community leaders and 
school staff, with parents and caregivers becoming stronger leaders in their homes; staff 
becoming greater ambassadors for school-based learning; and community leaders more vested 
in parental engagement throughout the City of San Bernardino and its public schools. As such, 
FLI leadership and parenting courses reinforced student learning and development by investing 
in the needs of parents and the local community. 

Study Aims  

 In promoting K-12 achievement in public schools, the important role of families has become 
a most critically important area of focus for the success of American education this past half 
century. Aligned with this mission, the SBCUSD has adopted the concept seriously, as it has 
enlisted programs like the FLI to strongly assist in this process. As such, it has lent support to 
these efforts, especially for both Latino and African American communities in the reinforcement 
of parent leadership development.  

 In addition, the district has involved the Family Engagement Leadership Development Office, 
also known as the parent resource center, in strengthening these relationships among the 71 
public schools throughout the City, while also including the district’s alternative schools, its adult 
school, and several of its child development centers.  

 To better assess how the needs of parents are being met, the SBCUSD wanted to know the 
impact of its parent programs; more specifically, the impact of the FLI program among schools 
where FLI has been strongly implemented in its promotion of higher levels of parent 
engagement in schools. The goal of this research aims to assess the extent to which programs 
like the FLI have impacted parent groups, both for family strengthening and school participation 
as well as for student progress.  

 Specifically for the FLI, this study aims to evaluate the impact of enrolling and certifying 
hundreds of parents, school staff and community leaders alike in the FLI curricula. Most notably 
among them, the Latino parents that have completed the 10-module course of the FLI the past 
two calendar years, 2015 and 2016. The study attempts to assess how the FLI has helped 
SBCUSD meet its community goals, including that of attaining higher parental engagement in its 
public schools. In addition, it provides suggestions on how to more greatly maximize this 
influence and support its rate of success.      

 Quite specifically, the purpose of the study was to examine the extent to which overall 
objectives of the FLI program are being met as these also bolster district goals. This includes 
changes in beliefs, behavior and skills that might reflect improved attitudes and stronger 
leadership skills among parents as well as how they transfer positively to the overall 
improvement of behavior and academic performance for children.   

 The following three research questions drove the study: 1) How many and what type of 
parents and other influences have been impacted by the FLI program? 2) What has been the 
degree of impact of the FLI program on these groups of participants? and 3) What notable 
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evidence exists for parents on the behavioral change and academic achievement of their 
children?   

Parent Engagement  

 Looking back at parent engagement, the 1970s was known as the decade of “parents as 
advisors,” as the role of parent involvement gained impetus from the Elementary and Secondary 
Education Act (ESEA) mid-sixties, most especially Title I (compensatory education) and later Title 
VII (bilingual education). From the federal perspective, increased parent involvement aimed to: 
1) make services delivered to the “poor” more responsive to their needs; 2) integrate 
community life with schooling; and 3) ensure stronger school accountability (Davies, et al., 
1979). It was the ESEA amendments of 1974 that later passed tighter regulations to establish 
parent advisory councils (PACs) before the submission of applications for supplementary funding 
by the Federal Government (Federal Register 45 C.F.R., 116.17(o)).  

 Subsequently in 1978 (P.L. 95-561), the ESEA Amendments created the most comprehensive 
of any of the Title mandates that related to parental involvement. Under these Amendments, 
local education agencies (LEAs) were required to involve the PACs in Title program planning and 
implementation that assured PAC composition was representative, among other assurances. 
Since then, parent engagement has expanded considerably, as we have subsequently learned 
more about how it best works and how its relationship to student success is strengthened.  

 Our learning from parent engagement is that it is not a hindrance to the goals of a school 
system. To the contrary, it is essential for parents to become involved. In cases where districts 
see parents as getting in the way, this more often related to issues the district had mismanaged 
or neglected, fully independent of parent engagement per se. Documentation now clearly shows 
that the health of a district is more dependent on the health of its parent groups than the other 
way around. Data are now rather conclusive that contrary to limiting parent programs, school 
districts are learning how to expand and reinforce parental efforts whenever possible. In 
tandem, similar principles are also applicable to administrators and their schools. 

  Research on high expectations is now consistent that children’s “expectancy for success” 
emanates greatly from parents, as parents take on the role of “expectancy socializers” (Frome & 
Eccles, 1998). It follows that when parents increase their expectancies of success, so do their 
children. This is also why achievement becomes more greatly valued, pursued, and anticipated 
by the child. In actuality, this is similar to how the pursuit of higher learning and career 
aspirations are also promoted (Dubow, et al., 2009).  

 By parallel logic, teacher expectations follow similar reasoning, as teachers must also affirm 
high expectations. Fundamentally, however, orientation should begin at home. Regardless of 
antecedents, if expectations at home and school are unaligned, child insecurity and failure 
increase. Over time, this can put the child at considerable risk.   

 FLI concurs that the most critical factors in the learning and character-building of students 
occurs within these two primary spheres of influence—the family and the school. Intuitively, 
linking the two reinforces the child’s progress socially as well as academically. These two pillars 
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of support are what researchers call “overlapping spheres of influence” (Epstein & Sanders, 
2000). These are critical for both parents and educators, as it stands to reason that in working 
together they jointly create the best of both worlds toward student success.  

 It is important to note that when school staff (especially the teacher) is uncomfortable with 
parents, it is often because there has been insufficient professional orientation on how to work 
with parents, as parents represent the single greatest asset, dollar-for-dollar, for student 
achievement. It is also important to note that rather than blaming the parent, even the most 
difficult-to-work-with becomes an asset when reached through appropriate school and teacher 
practices. The underlying belief is that all parents can be enlisted. For nonmainstream 
populations, all too often the cultural component is a missing ingredient for staff and a major 
reason why schools falter in this arena.  

 As the FLI reinforces throughout its trainings, the role of the parent resource center (or 
equivalent) back at the district becomes critical, as it fortified by these trainings, putting into 
immediate practice what parents have learned, while motivating them to be role models and to 
connect with local groups, where parents learn from parents and support one another. To this 
end, parent resource centers play key roles for parent participation in school events, including 
hosting activities that help refine and put into practice the key concepts they have learned. As 
such, multiple programs and engagement activities with parents should be ongoing and periodic 
(e.g., monthly), even for those that rarely attend meetings.  

 Such centers should also strive to encourage parent input and ideas that strengthen 
opportunities to volunteer. A key goal is to ensure that parents are fully involved in events 
throughout the district, as such parent centers should also help track and monitor parent 
participation in school functions and activities that will further expand their voice by including 
them in decision-making processes and in the training of others.  

 The Strategic Plan for Family Engagement formulated by the SBCUSD (May 2017) is aligned 
with these concepts, with the mission to “help implement best strategies for promoting Family 
Engagement … to ensure … educational success for families in the San Bernardino community” 
(p. 2). A critical takeaway from this initiative is the need for schools to value collaborative and 
coordinated systems that promote strong and healthy family and community engagement. 

Research Significance 

 The goals of this study align with the conclusions of major research conducted the past 
several decades on parent engagement such as that from the Southwest Educational 
Development Laboratory (SEDL), A New Wave of Evidence (Henderson & Mapp, 2002). This 
macro analysis—now sustained—concluded that the most accurate and consistent predictor of 
student achievement is the extent to which families are involved in the education of their 
children. This was documented to be more important than family income, race or other factors. 
Scores of studies have subsequently affirmed that when schools, families, and communities 
work in tandem to support learning, children do better, as they become more receptive to 
benefit from classroom instruction.  
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 Research findings from associations like the National Middle School Association (2006) and 
America’s Promise Alliance also indicate overwhelmingly that regardless of background, income 
or zip code, students with involved parents are more likely to earn better grades, attain higher 
test results, enroll in higher-level programs, earn more credits, attend school more regularly, 
have more highly-developed social skills, and demonstrate stronger resilience in their 
relationship with peers, all evidence-based findings.   

 According to data from America’s Promise Alliance cited by a recent report from the National 
PTA (2014), a student drops out of school every 26 seconds. As presented, their data suggests 
that “every student should be afforded every opportunity to graduate from high school while 
being adequately prepared for and encouraged to pursue postsecondary education, including 
vocational education” (p. 3). By similar standards, the Association explicitly emphasizes that for 
families to become engaged they will need:  a) information, b) encouragement, and c) support 
from school staff. These are precisely the guidelines adopted by the FLI curriculum, but with the 
added admonition that parents must be d) trained to guide the process adequately as well as e) 
know the elements that assure healthy cultural norms are never compromised, as these must 
remain intact and strongly reinforced. For the parent, culture is akin to the ballast that provides 
the balance to a floating ship.    

 As now well established, parents that provide substantial influence on their children’s 
behavior also exert strong control and oversight to their academic performance, almost as if an 
accountability mechanism was spearheaded from the home. At the other end of the spectrum, 
children exposed to highly aggressive parenting conditions—like interpersonal conflicts—display 
high rates of stress and aggression. Here the effects between negative parenting and acting out 
are bi-directional. Presumably, children learn negative problem-solving styles as a result of 
repeated exposure to such models (Huesmann & Kirwil, 2007). As a result, parents that utilize 
strong power-assertive techniques in managing their child’s behavior will influence their children 
in ways that are more likely to get them into trouble with the law and more often encounter 
disciplinary action (Cummings & Davies, 1994).  

 The latter concept is important to fully appreciate in broader context, as many families 
wrestle with interpersonal and familial conflicts that can spill onto the school environment. In 
conflict resolution, for example, social behavior is controlled to a great extent by social scripts. 
By learning to modulate among these scripts, parents can learn to discern more viable options 
and alternatives to resolve conflicts. By doing this, they both model behavior as they also pass 
this on to their children. Without doubt, the mental stability and healthy condition of parents 
has a great bearing for their children.      

 Students spend more than 70% of their time at home, with the balance of their time in 
school, among peers or with other family members (Dubow et al., 2009). The fact that parents 
have the greatest influence and are the first teacher in the life of a child, means that working 
with parents pays off for family cohesion and student wellbeing. Therefore, parent involvement 
that includes establishing home stability, checking on homework, attending school meetings and 
events, discussing school activities, and interacting with teachers has a more powerful influence 
on academic performance than other factors within the school itself.  
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 More to the point, when parent engagement facilitates learning at home (e.g., reading 
aloud, sharing cultural history and engaging in simple learning tasks around the home) such 
activities produce a more profound impact on educational achievement than independent 
efforts expended by their teachers or the students themselves (Hill & Tyson, 2009).   

 In a research review of the FLI conducted by the Houston Independent School District (HISD, 
2008), findings confirm that the FLI focuses on many of the skill sets and parental behaviors that 
the research literature has shown to impact on student academic achievement and attitude. In 
its analysis of nearly 200 parents, the HISD study found that the FLI had positive effects on both 
of these areas as well as on the overall attitudes and behaviors of parents long-term.6 

 Aligned with the above trends, the goal of the FLI is “to teach parents and caregivers the art 
and skills of family leadership in support of academic achievement and life outcomes for their 
children by using a practical ten-step approach.”7 The following objectives are delineated in all 
FLI curricular materials as well as its Website.  

1. To increase the engagement of families in the educational success of their children; 

2. To provide needed tools and direction for parents and their children to achieve academic 
and lifelong success; and 

3. To produce a cadre of knowledgeable and committed parents that actively supports 
school/community efforts that benefit their children while also equally encouraging 
families to succeed. 

A more detailed description of the FLI curriculum and its ten modules is included in appendix A. 
The appendix also provides a broader overview of the FLI program and its objectives. 

FLI Curricula 

 At San Bernardino the FLI provided two types of curricula. One was the standard FLI parent 
curriculum, consisting of 10 modules, ranging from two to four-hours each; with the other called 
the Parents Living with Purpose (PLP), as a condensed, 2-day version of the 10-module, FLI 
parent curriculum. In a similar manner, the latter curriculum provides parents with the 
knowledge, tools and motivation to help children succeed in school and in life. It is designed to 
help empower parents become advocates for their children by improving their communication 
and collaboration with schools, with the goal of building partnerships to ensure greater student 
success.  

 The standard FLI curriculum is driven by research findings that confirm the role of parents as 
essential to the success of children in school. This represents the standard and most prescribed 
FLI parent workshop that contains ten essential modules. The premise is that when schools work 
together with families to support learning, such children tend to succeed more greatly “not just 
in school, but throughout life” (Henderson & Berla, 1997, p. 1).  

                                                      
6
 HISD evaluation of the FLI, 2008, p. 18.  

7
 Taken from FLI Website, available at:  http://www.easleadership.com/programs/family-leadership-institute/  

http://www.easleadership.com/programs/family-leadership-institute/
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 When dealing with minority populations, the importance of the FLI curriculum follows the 
reasoning that researchers like Joyce Epstein (2001) advance, from her extensive research on 
parent engagement at Johns Hopkins; namely that family involvement is more important than 
family background in determining whether and how students’ progress and succeed in school. In 
point of fact, one of the reasons districts sponsor parent initiatives is to help parents more 
strongly engage with schools as well as help monitor progress that ensures needed support 
systems are available to them and their children. School districts most heavily engaged in these 
processes are also among those that reach highest performance.  

 The FLI curriculum is predicated on the belief that parents are capable of learning new 
techniques for working with their children. This is further bolstered by the fact that all parents 
want their children to succeed. As a result, parents take pride in learning the best methods for 
how to work better with their children without undue pressure.   

 Successful parent engagement efforts also recognize that the parent-child relationship is 
distinct from but equally as important as the teacher-child relationship. It is important to 
understand, however, that what works well at school will not always work at home and vice 
versa. These relationships and tasks must be well understood as they also must be carefully 
cultivated and fostered. The magic of FLI is how it helps parents navigate across these domains 
delicately, with culture, relationship strategies, and socio-emotional factors each playing critical 
roles in supporting and nourishing the proper balance and wellbeing of the child.  

 Unquestionably, programs like the FLI are extremely important for parent engagement 
precisely because such well-evidenced and culturally-relevant program practices produce the 
strongest results (Moodie, et al., 2014). Regarding culture, related studies indicate that cultural 
approaches have great influence on parent engagement such as parent trainings, as they bring 
great relevance and tie best with culture (Barrera & Castro, 2006). These approaches appeal to 
hard-to-reach parents that might otherwise not participate, as considerable data now indicate 
that educational, community and mental health programs are more likely to successfully enlist 
Latino and other minority group parents when compared to traditional, middle class, 
mainstream approaches (Hughes, et al., 2005). Very special appeals are necessary for 
nonmainstream populations, as field-grounded methods and approaches work best in 
continually capturing and motivating such hard-to-reach populations. At its essence, programs 
like the FLI are uncommon and hard to find, with even fewer pre-qualified programs 
recommended by the Federal Government as evidence-based.  

 The FLI approach has several advantages to sister programs across the nation. In going 
beyond basic knowledge, it also brings relevance to the lives of parents, expanding much beyond 
even Epstein’s (2001) framework of six types of parent involvement. For example, the FLI adds 
to its curriculum additional critical dimensions such as:  1) knowledge, awareness and 
acceptance of cultural roots; 2) personal validation and self-confidence; 3) basic principles of 
child advocacy; 4) support systems among parents; 5) lifelong goals and strategies to achieve 
them; 6) directly visiting universities, not just hearing about them; and 7) establishing 
harmonious relationships with family members by promoting personal and emotional wellness.     
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 Additional to the standard FLI parent curriculum, the PLP curriculum was also offered to 
community organizations in San Bernardino, as section II elaborates in greater detail. As alluded, 
this latter curriculum is an abbreviated form of the full-length, 10-module, FLI parent curriculum. 
In addition to the standard FLI and the PLP, there are several other curricula offered by the FLI, 
including specialized curricula for youth. To date, however, only the standard FLI and the PLP 
have been sponsored in the City of San Bernardino. 

 The FLI curriculum has a long-standing reputation. Having been in operation for over twenty-
two years, it has undergone extensive revisions and updates over time. This is not to say that 
one size fits all. In point of fact, this is not what it represents. From the start, the curriculum has 
been multicultural, though emphases was on the Latino family, as this coincided with the 
founder’s background. By fall of 2017, however, the curriculum is expected to again add several 
more sections to three of its modules that include more vignettes and relevant examples 
pertinent to both Native American and African American groups. Among parent programs, FLI is 
one of the most versatile, dual-language, and multicultural curricula of its type nationwide. 

II. GENERAL APPROACH AND FINDINGS  

Data Collection and Methods 

 A mixed-methods approach reliant on both qualitative and quantitative methods was utilized 
to measure program effects. More specifically, data were gathered utilizing ten distinct 
approaches and sources, as follows:  

1. Representative Numbers: Who participated, from where and how? 

 Trainings and Attendance:  The FLI began providing parent training to the City of San 
Bernardino on June 2015. Since then, seven FLI training sessions have been provided to cohorts 
of parents and school staff using the 4-day, 10-module FLI training curriculum. A total of 344 
persons representing SBCUSD were trained between 2015 and 2016. Exhibit 1 represents total 
graduates for this curriculum, all attaining certificates of completion.  

In addition, four other trainings were sponsored by the FLI for community persons using a 
sister curriculum called Parents Living with Purpose (PLP). This was oriented primarily to the 
African American, previously underrepresented. The was administered at four locales: the Anne 
Sherrill Community Center, the Boys and Girls Club, the Center at Highland Church, and one 
other training at San Gorgonio High School.8 As earlier noted, this training is two days, 
somewhat different from the traditional FLI parent training, as it is also more condensed.9  
 

                                                      
8
 Two trainings occurred here: one was for the traditional FLI curriculum and the other for the PLP program.  

9
 It had been decided that the PLP training would be helpful for certain community-based organizations (CBOs) and 

key participants, indirectly associated with the school district. These workshops further expanded the inclusion of 
the African American community so as to ensure they were included in the process.   
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Exhibit 1: 
Number of New Parents Attending FLI Training at SBCUSD, 2015-2016  

 

School Total Parents 

Cajon High School 65 

Dominguez Elementary  37 

Vermont Elementary  54 

San Gorgonio High School  41 

San Bernardino High School  44 

Indian Springs High School (1) 46 

Indian Springs High School (2) 57 

Total 344 

 

PLP added another group to the original list from exhibit 1, bringing the total attendance 
from the City of San Bernardino to 471 by end of 2016, as per exhibit 2. Nearly 1-in-4 (26 
percent) graduated from the PLP curriculum. All of these workshops were held in the City of San 
Bernardino. 

 
Exhibit 2: 

Total Number of Persons Participating in Trainings Hosted by the FLI,  
City of San Bernardino (both FLI and PLP curricula)  

 
Institution Total Parents  

SBCUSD (FLI training for a total of seven school sites) 344 
(74%) 

Boys and Girls Club (PLP training) 42 
(9%) 

Anne Shirrells Community Center (PLP training)  30 
(6%) 

The Center at Highland Church (PLP training) 30 
(6%) 

San Gorgonio High School (PLP training) 
 

25  
(5%) 

Total 471 
(100%) 

 

 During this period, another three FLI training events (National Practitioner Training Summits) 
were held in Las Vegas, where SBCUSD also participated.10 These events attracted larger 
attendance, as they included participants from multiple districts, though smaller representation 
from any single district. These latter workshops were again somewhat different, oriented for 

                                                      
10

 Two workshops were held in 2015 (July and December) and one in 2016 (June). 
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individuals interested in becoming FLI facilitators (or assistants) back at their district, with the 
exception of district staff that was present for general curricular orientation.  

 As designed, the forum for the summit events is conducted more like a trainer-of-trainer 
(TOT) model. Many attending from San Bernardino had been certified already in the traditional 
FLI curriculum. However, additional SBCUSD participants added another 22 to the list of first-
time attendees, increasing the unduplicated total from the City of San Bernardino to 493 
persons for all FLI events (FLIs, PLPs, and summits). Numbers are inclusive of parents, district 
staff (teachers, administrators and principals) as well as community members.  

2. Observations from several workshop events as well as review of participant comments and 
ratings from all events, years 2015 and 2016.  

 A total of four FLI workshops were observed (summits and local), where SBCUSD parents and 
staff participated. Notes were taken from these events on parent interactions, sidebar 
comments and informal conversations. Event interactions provided opportunity to observe 
dialogues among parents and note attitudinal responses during each four-day period. 
Interactions among participants were extensive, with sharing of the learning process well 
displayed and highly visible.   

 In addition, as reaction forms were collected for all FLI workshops in 2015 and 2016, a 
thorough review of these responses was also undertaken. This was helpful in capturing the likes 
and dislikes of every workshop as well as in documenting what participants considered most 
helpful. A compendium of selected quotes has been highlighted from these sessions and is 
included in appendix B. Statistical data compilations from reaction forms appear in later 
subsections to this report.   

3. Observations at FLI-related events and parent center activities. 

 Various observations were held for local events directed by FLI parents themselves as well as 
other local events related to the FLI program. In general, parents took on bold initiatives and 
various spinoffs for new activities occurred, fully parent-led, many independent of the parent 
resource center.  

 One example is when LTC (R) Consuelo Castillo Kickbusch, USA, was asked by parents to 
present at an impromptu event at El Cajon High School early spring of 2017. This was a kick-off 
event to expand the FLI program to nearby feeder schools. Turned out, the meeting was a 
catalyst that helped inspire parents to spearhead FLI initiatives to other schools, where parents 
subsequently guided efforts to establish new FLI groups, one group promoting another; with 
food, entertainment, speakers, and music fully provided by the parents. With tacit approval from 
principals, more events of this type are now being planned by parents.  

 At another event, FLI parents sought opportunity to present their story and achievements at 
a conference of bilingual educators, where parent groups were attended preconference 
institutes. Here the FLI parents had submitted a proposal and were selected as presenters for a 
pre-conference workshop. As it turned out, the all-day workshop event was very well attended 
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and highly rated, a conference highlight, with even greater attendance in the afternoon, as word 
spread throughout the conference. This was at the NABE national conference in Dallas (February 
22, 2017). It marked a first-time event for SBCUSD parents of this type, one where Aldo Ramírez, 
Director of the parent resource center, was able to assist and promote. At the event, parents 
shared what the FLI meant to them, as first-time presenters before a national audience. This was 
an occasion where parents presented a “solo” run of their accomplishments. Highly thrilled in 
sharing their story, parents returned fully charged to fully continue these efforts back home and 
share accomplishments with much greater enthusiasm. Additional observations from various 
related events of these types, formal and informal, were noted as part of this evaluation. 

4. Observations from special meetings held between parents and school officials, teachers, 
and community leadership.    

 There was also opportunity to observe parents in the process of advocating for their children 
at several meetings; once at a school board meeting, other times at school meetings, and at 
another occasion within a wider-community context, with a CBO.  

 These meetings provided parents with the opportunity to express their feelings about school 
matters. Equally important, this became of major relevance for parents themselves, as they 
represented new advocacy roles that had been uncomfortable for many. Among Latino parents 
most especially, conversations about school matters with knowledgeable authority figures had 
been highly unusual, with the taking of stances to advocate on behalf of their children most 
difficult.     

5. Archival review of information/reports housed at the Family Engagement Leadership 
Development (FELD) Office and at the FLI offices.  

 Opportunity was granted to review records, data and other documentation at the parent 
resource center, including past progress reports, calendar overviews, specific events together 
with survey results, videos, internal documentation, among other program-related documents. 
In addition, statistical counts of how parents were utilizing the center were helpful in tracking 
parent progress and increased involvement over time.  

 Similar opportunity was facilitated at the FLI offices, where post-program documentation 
was made available across districts, including SBCUSD. These included reports, demographic 
counts, videos and related information on curricular progress over the years and outcomes from 
particular sites, as provided by staff and available through warehoused archives, with 
comparable data by which to examine SBCUSD progress. 

 For both groups, access to internal meetings was also facilitated, where staff interactions 
were accordingly observed and where certain parents also participated in sharing their views, 
whether related to parent efforts, focused on site management or the district at large.  
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6. In-depth interviews and written/oral testimonials from parents, school staff and 
community persons, both formal and informal.  

 Two site visits were arranged in early 2017 where in-depth, individual and face-to-face 
interviews were held with district officials as well as with principals from several schools, 
especially those with highly-active FLI parent groups. Meetings with parent leaders and with 
local community leaders were also arranged. A total of 15 face-to-face, in-depth interviews were 
held. Additional informal chats with teachers and other district staff occurred, but not officially 
included in this reported category.  

 In addition, telephone interviews were held in the process of information seeking. For 
example, several conversations were held with African American and Native American 
curriculum writers currently working with FLI curricular revisions (and addendums) to several 
modules. This was to be more inclusive in the nuances of cultural differences as well as the 
addition of multicultural life stories and anecdotes. These additions have been well received. 
Informal phone interviews were also held with several of the parents unable to attend focus 
groups.   

 Written and videotaped testimonials were likewise reviewed11 as well as information 
included from the multiple parent surveys. Also, anecdotal information was documented from 
the focus groups, with additional information gathered from in-depth interviews. Another 
information source was that which had been provided in written form to the offices (and staff) 
of the parent resource center as well as the FLI offices. One letter in particular from a principal 
(anonymously) was quite lengthy and rather personal, but which documented the change the FLI 
program made on this individual and parents at the school, including how it had influenced 
management at the school. Other anecdotes and observations came from superintendents from 
other districts that have seen how the FLI has impacted their districts over time.  

 Altogether, these form a large group of written and oral testimonials from parents, school 
staff, and others about the FLI program and its effects. These statements are quite specific and 
incisive, beyond mere rhetoric. Samples of these have been included in appendix C. 

7. Information gathered from parent focus groups conducted in the spring of 2017 with FLI-
trained parents (52 participants, 9 focus groups).  

 A series of focus groups were undertaken during district visits in the winter/spring of 2017. A 
total of 52 individuals participated in nine distinct focus group sessions, representing nearly 1-in-
7 (15 percent) of all SBCUSD workshop participants. All sessions were held at the parent 
resource center. Participants were selected via stratified random sampling processes utilizing 
the list of SBCUSD graduates from FLI workshops the previous two years (2015-2016) for parents 
and staff alike. Randomization was constructed to ensure that participants from each FLI cohort 
group were represented.  

                                                      
11

 A total of 58 written testimonials from multiple sources were reviewed, with several being confidential. 
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 Since not all selected participants were able to attend a focus group, it became important to 
ensure that systematic sampling processes were fully adhered. As a result, non-attendants were 
interviewed by phone, with annotations to responses to protocol questions from the focus 
group. This ensured that 93% from the originally identified participant list was included.      

 In addition, one other focus group was conducted with local community leaders, 
independent of parents and district staff, inclusive of leadership from the African American 
community. This was to obtain external perspectives and impressions from outside the district, 
as these related to the overall impact of the FLI. Quotes from focus group sessions are included 
in appendix D.   

8. Results from a parent survey administered by the parent center in 2016.  

A phone survey of parents was conducted by the parent resource center at the SBCUSD in 
September/October of 2016. Parents that had attended FLI workshops were surveyed by phone. 
A total of 78 parents responded. According to the resource center, parents were “fairly 
representative of participating parents up to that point.”12  

The survey gathered pertinent information on parental views about the FLI curriculum, the 
educational progress of their children, the SBCUSD and its various initiatives as well as related 
parent activities across the district. Satisfaction ratings were based on Likert-type scales, with 
respondents providing high praise and great satisfaction.   

9. Independent survey among parents administered by ICI, Inc. (2017) specifically for this 
study. 

 An additional but independent survey of parents that attended FLI workshops was 
administered by ICI, Inc. in the spring of 2017, specifically designed for this study. This second 
survey was independent and external to that which had been earlier conducted (2016) by the 
parent resource center. This latter survey was administered for the purposes of establishing 
another set of indicators while also enhancing information gathered from focus groups.  

 The survey was anonymous and on a voluntary basis, available in both English and Spanish. It 
was distributed to SBCUSD parents at multiple parent events, meetings and functions as it was 
also made available at all focus group events, but independent of these sessions. Although 
distributed to all persons attending SBCUSD parent events and activities, it had major limitations 
as it only represented purposive samples of parents that volunteered to respond, not randomly 
selected and not distributed at all events.  

 With a total of 66 parents responding to the survey, less than half (45 percent) selected the 
English version and nearly two-thirds (65 percent) spoke Spanish at home. Among the latter 
group of Spanish speakers, 58 percent spoke “mostly” Spanish as compared to 23 percent 
speaking half Spanish and English and 19 percent speaking “some” Spanish. As it turned out, FLI 

                                                      
12

 Taken from the parent resource center survey report (2016) provided to the SBCUSD board. 
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and non-FLI groups seemed fairly comparable, as there was little difference in language use or 
preference between the two groups.   

10. Analysis of student performance indicators among children of trained parents against 
comparison group students.  

 With assistance from the SBCUSD Office of Accountability and Education Technology, with 
assurance to protect personally-identifiable information, students from two lists of FLI parent 
graduates (2015 and 2016) were compared to comparable lists of students from non-
participating parents so as to track student progress and change over time.13 This included 
comparisons against the following five variables for the two-year period in the study: a) average 
daily attendance (ADA); b) retention and graduation rates; c) student discipline (e.g., 
suspensions and disciplinary action); d) grade point average (GPA); and e) proficiency test 
results, as appropriate.  

 Albeit two-year timeframes (or less) are often much too short for accurate attribution and 
impact of effect, important differences and trends were evident. Normally, impact attribution of 
this type is valid with high degrees of confidence only after three to four years from program 
intervention. Nonetheless, improvements were already noticeable for certain variables. These 
are expected to further improve over the next several years.   

Findings  

 As alluded, both qualitative and quantitative methods of data gathering were utilized. This 
was a mixed-methods approach to data gathering, combining both qualitative and quantitative 
methods. For the purpose of this report, data gathering procedures and findings are logically 
divided into ten distinct categories of data organization for ease of understanding, somewhat 
different from a standard research approach, as findings are also to be shared with participants. 
These data follow the same parallel logic and sequencing to the above categories. 

 To this end, qualitative data, as already described, were divided into seven logical chunks (or 
categories), with focus group participants having been identified via a stratified random-
selection process; meaning that everyone had an equal chance of being selected within their 
cohort group (by workshop). Also, special interviews and event observations are included in the 
data-gathering process. Altogether, they are denoted in findings #1 through #7.  

 Quantitative data, in turn, are divided into the three remaining categories that include two 
parent surveys (findings #8 and #9) and student outcomes (findings #10), with the latter 
encompassing five areas of student performance, as earlier de noted: average daily attendance 
(ADA), grade point average (GPA), graduation/retention rates; student conduct (discipline), and 
proficiency test scores.  

                                                      
13

 Comparability was obtained by matching demographic information on ethnicity/race; income as measured by 

school lunch program attendees; English language learners (ELs); and geographic representation, based on school 

registration.    
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1. Findings from data collection #1: Participant attendance, description and representation  

 As delineated, nearly 500 persons attended workshop events in the City of San Bernardino 
and Las Vegas. About 3-in-4 (74 percent) of SBCUSD schools were represented at these events. 
Notwithstanding the majority of participants clustered around seven schools that represented 
nearly half (47%) of all attendees. Overwhelmingly, the vast majority of attendees were females 
(86%) and most (93%) were Hispanic, with the average family representing more than two 
children, but with 1.8 children enrolled in a K-12 school at SBCUSD.   

 Interest in the FLI workshops grew considerably in response to the first workshop held on 
June 2015. As word rapidly spread, enthusiasm heightened. By end of year two, parents had 
overwhelmingly responded quite positively to the program, most especially Hispanic parents, as 
more and more requested workshop attendance.14 However, while the number of participants 
grew quickly, they mostly represented a small cluster of schools of about eight schools. For 
greater diffusion and utilization in the future, the program needs to develop more cadres of 
parents at other schools, with smaller numbers of trained parents.  

 While a smaller representation (4%) of African American parents attended FLI workshops,15 
the FLI has more recently created high interest among the African American community, 
especially after outreach efforts expanded through community centers such as the hosting of 
the PLP curriculum, as an abbreviated version of the standard FLI curriculum (with shorter 
delivery periods of one to two days) as well as tailoring of the curriculum for community 
organizations and with particular adaptations to the audience.  

2. Findings from data collection #2: The FLI Workshops  

 The FLI workshops generated much enthusiasm around the curriculum, as participants 
engaged in multiple areas of interest that resonated with them. Overall, reception to the 
workshops was very positive. This was the case for nearly all events, as there were no rating 
ranges that were significant between the years 2015 and 2016.  

xhibit 3 provides the average (mean) satisfaction ratings from reaction forms for each of the 
workshops across nine distinct categories of content and approach, with nearly all (97%) 

quite favorable. Reaction forms also included personal commentaries about the event, capturing 
over 1,000 comments in total, with observations ranging from personal impact to specific 
changes in attitudes and behaviors. Evaluation forms also asked for specific examples, some of 
which appear in appendix B.  

 Enthusiasm for the workshop events was highly evident from all indicators, as sample 
comments in appendix B well reflect. Workshops were viewed as “extremely helpful;” 
“personally enriching;” “highly instructive;” “very engaging;” and “highly motivating.” Comments 
fell into five distinct areas: 1) likes/dislikes about the program; 2) what was learned; 3) what 

                                                      
14

 Hispanic parents represent 73% of the SBCUSD enrollment.   
15

 African American parents represent 14% of the SBCUSD enrollment. 

E 
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participants would do differently (e.g., behavioral change); 4) helpfulness and applicability of the 
information; and 5) suggested improvements.  

 Among the likes (and dislikes), few dislikes were cited, mostly about insufficient time to 
cover particular topics of interest. Nearly all participants expressed the need for more 
engagements of this type for their district, with parents greatly appreciating the opportunity to 
engage, share and learn. For most attendees, it was the first time they had attended an event of 
this type.  

 Comments strongly echoed the excitement of discovering new information about 
themselves, as participants kept illustrating how much they had learned from the process. For 
nearly all, the workshop was highly educational and illuminating. As one teacher phrased it, “It 
touched on many areas of new information for me.” For most, the experience was an 
opportunity for self-discovery and introspection as it was also a time for self-analysis, 
introspection, and behavioral change.  

 Much learning was shared among participants. Most were pleasantly surprised by how much 
they had been affected and how this seemed to relate to behavior toward their children. These 
messages were powerfully felt, as new ways of thinking, planning, and behaving was called out. 
While many thought they were the only ones to traverse difficulty and setbacks too personal to 
share, the opportunity to “let go” and “open up” became a special moment for many and a great 
relief for others. As it turned out, the workshop was a “safe” haven for many and an opportunity 
for growth, as they not only shared, but also explored new ideas and possibilities.  

 Growth in personal knowledge and feeling of greater empowerment was palpable in 
multiple observations of parent workshops. This was well reflected in comments about the 
workshop experience. Without questions, such exposure yielded dramatic results, as even more 
timid parents were now willing to “try out new ways of behavior, even at the risk of not getting 
it right,” as one parent later shared.  

 As it regarded behavioral change, many parents committed to “act differently” upon their 
return. Multiple statements included in the appendices bear this out, as they portray a wide 
gamut of commitments. Equally strong, everyone seemed to have a new spirit of engagement 
and willingness to try new things, while “fixing” some of the past. More importantly, participants 
expressed willingness to work at becoming more engaged with their children at both home and 
school as a result of the experience.  

 Interviews indicated that for many parents the experience was also reinforcing of a new 
commitment. Parents expressed time and again that they were going to behave differently with 
their children, whether it was yelling less, working with homework, visiting teachers or just plain 
listening. These were demonstrable statements about the helpfulness and applicability of the 
newly gained information.   

 Statements regarding program improvement were more about adding extensions to the 
program as well as making it more available to other parents, including other communities. 
Interestingly, parents also wanted to ensure that school staff also went through the program. 
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Several voiced this loud and clear: “They [district staff] need it as much as we do” as “They have 
to change as we also must change. We both must change together.” Other parallel statements 
were also voiced. Concurrence was that this program is for everyone that “works” with kids, 
especially those that “care about our kids.” 

 Among the SBCUSD staff, many of their observations focused on how they enjoyed the 
opportunity to “engage” with parents as well as how much they had “learned” from the 
experience. Several realized and even openly admitted their biases. Others shared rather 
powerful anecdotes on how they had prejudged the parent training beforehand and how wrong 
they had been; while still others shared more about what they would do differently, once back 
at their school.  

uite specifically, as indicated in exhibit 3, the “content” of curricular materials and topics as 
well as “approach, delivery and clarity“ and “value to my school” were each ranked at the 

highest level of excellence for nearly all (93%) participants. As indicated in the tabular data, all 
nine of the rated categories scored above 90% for excellence, with two exceptions. Altogether, 
these represented extraordinarily high ratings for any group of workshops of this type.  

 Among non-favorable comments, barely 2% reflected disappointment, with the bulk 
principally focused on facilities, logistics, food and related services, unrelated to content or 
workshop delivery. Other comments suggested longer workshop periods, wishing for more time. 
Less than 1% of all comments regarded the relevance and applicability of topics, with the 
primary desire for other topics also to be covered.  

 Few ancillary comments were made such as not fully sticking to the agenda, and with some 
African American participants expressing a desire for more culturally-specific examples 
referencing their community. On this latter topic, several curriculum writers have been providing 
additional input to the FLI curriculum. Our interviews with several of them indicate that they 
have suggested specific additions to three of the curricular modules. These are expected to be 
included by fall 2017, ensuring further relevance and applicability cross-culturally to African 
American and Native American participants.   

 While additions to the curriculum are forthcoming, no higher costs are anticipated. As it 
stands, the FLI has been priced at comparably lower per-participant costs when compared to 
other parent curricula of its type. Price advantages have held the past three years.   

Q 
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Exhibit 3: 

Rating (%) by Category, as Average for all FLI Workshops, 2015 and 2016  

 
Coverage 

Percent Rating (aggregate for all workshops)   
Total Excellent Very 

Good 
Good Fair Not 

Satisfactory 

1. Relevance of curricular content 93% 7% 0% 0% 0% 100% 

2. Value of information learned  93% 6% 1% 0% 0% 100% 

3. Approach, delivery, and clarity 95% 5% 0% 0% 0% 100% 

4. Personal connection with participants    86% 12% 1% 1% 0% 100% 

5. Adds value to my child’s education  93% 7% 0% 0% 0% 100% 

6. Offered opportunity to develop my talents 87% 11% 2% 0% 0% 100% 

7. Can use learned strategies immediately  92% 7% 0% 0% 1% 100% 

8. Helped me become a stronger parent 90% 10% 0% 0% 0% 100% 

9. Recommend to other schools/districts  96% 4% 0% 0% 0% 100% 

Average 92% 8% 0% 0% 0% 100% 

 
3. Findings from data collection #3: FLI-Related Events and Parent Center Activities   

 Observations were collected from a variety of related events that spun off the FLI. Some 
were assisted by LTC (R) Consuelo Castillo Kickbusch, USA, and her staff. Other have been led 
independently by FLI parents themselves, while still others have been supported by the parent 
resource center together with staff and volunteers. In many respects, however, FLI parents have 
undertaken many initiatives to drive their own events, with minimal support from the center. 
More recently, several are now designing, leading and delivering their own, personalized 
workshops with considerable success.  

 As a result of the NABE institute earlier referenced, for example, this parent group has now 
been invited to speak at other conferences. What is notable about the NABE event is that many 
more parent-led initiatives now have been initiated in contrast to previous years, most especially 
the leadership of Hispanic parents. This indicates a movement that is expanding, parent-to-
parent and districtwide.  

 Some parents are also going back to school and taking classes, an unanticipated outcome; 
while others are attending book-reading events they themselves have sponsored. For example, 
there are now two book-reading groups going through LTC (R) Consuelo Kickbusch’s book, 
Journey to the Future: A roadmap for success for youth.  

 At the workshops, it was interesting to observe how SBCUSD parents presented to other 
districts formally, and later informally. This was about the parent resource center as well as 
about accomplishments at their schools and about leading parent initiatives in general. These 
represented important moments for parents, where leadership was strongly exhibited. It is 
equally important to underscore that these are not just temporary spinoffs, but strong indicators 
of a parent movement that now has been gaining momentum across the district.  



FLI Impact Report 2017, SBCUSD  October 23, 2017 

 

Innovative Consultants International, Inc. Page 20 
 

 What now seems important is that certain Latino parents now have built up confidence to 
co-partner activities and workshops across schools to ensure the educational success of their 
children. This has been an increasing “positive contagion effect” the past half year throughout 
the district, as it also denotes major milestones being accomplished. All indicators confirm that 
there has been considerable evidence of positive change at the district among these parents and 
their schools, as indicated by comments received from several school principals.  

 Observations also indicate that parents are now taking major initiatives to speak with school 
leaders with greater confidence, as advocates for their children. These meetings are somewhat 
different from findings #2 above, as these now depicts parents directly advocating for their 
children with school leaders. Leadership development has been evident, especially among 
parent advisory councils (PACs) where Latino parents are now more strongly voicing their 
opinions and more greatly involved in bilingual education and Title I parent action committees.    

4. Findings from data collection #4: Observations from special internal meetings of parents as 
well as with school officials and with community organizations   

 Among the various parent meetings, it has been striking to observe meetings between 
parents themselves as they prepared for presentations, reviewed recent learning when directing 
their own events. The excitement parents displayed was palpable at the NABE event, for 
example, where they rehearsed presentations and made self-corrections throughout, in great 
collaboration. Afterward, it was equally striking to see them critique each other’s performance 
and witness their own corrections in future presentations.  

 These dialogues were evidence of growth as well as development of critical judgment on 
what could be helpful to other audiences of parents and school leaders. Presentations provided 
opportunity to not only share their wares, but also practice what they had learned. Parents were 
there as a support group as well as a team of collaborators, working toward the goal of getting 
other parents engaged in working with their children. Unquestionably, the level of care and 
support demonstrated was heartfelt and personal as it was also rewarding.  

 Similar statements can be said of other meetings held, especially those with district officials, 
where critical judgment was made and important advocacy demonstrated. As observed in a 
short span of time, parents have grown from a process of self-discovery to that of facilitating 
understanding for others. It has been astounding to document rapid leaps in knowledge 
compared to where these parents had been prior to the FLI training.   

5. Findings from data collection #5: Archival Documentation 

 While the purpose of this study is not to assess the operations of the parent resource center 
or related work of the FLI, since major review of these functions lie beyond the scope of this 
study, it is important to corroborate that center activities are well aligned with the service 
objectives of the FLI that well enhance parent engagement, including that which is planned for 
the near future, based on the 2017 Strategic Plan for the Parent Engagement Leadership 
Development Office. It is equally important to affirm that the mere presence of the FLI program 
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has propelled parents to further avail themselves from ancillary services the parent center will 
now be providing for the current academic year.  

 When compared to other FLI districts nationwide, parent workshops at the SBCUSD were 
fully congruent and aligned with the types of workshops and services provided by the FLI to 
other districts, with highly productive results. It is important to note that among the many 
districts served by the FLI, the SBCUSD represents one of the larger and most dynamic programs 
nationally, as these parents laud the program and are excited about their accomplishments. The 
participation of parents at SBCUSD well exemplifies how parent programs of this type can 
change the climate of the schools as they also change parent attitudes and behaviors toward 
schools.    

6. Findings from data collection #6: Testimonials and In-depth Interviews 

 Beyond comments drawn from reaction forms and gathered from focus groups or obtained 
from in-depth interviews, certain individuals went out of their way to further applaud the impact 
of the FLI either for themselves or on behalf of their schools and district. Their comments not 
only humanized the impact of the program, but also put a face to the numbers, making it more 
about changing lives than mere statistical counts. Program validation of this type is powerful, as 
reflected in the testimonials included in appendix C. Though most comments are from parents, 
they also reflect statements from former and current school officials that have experienced 
program effects firsthand.  

 It is important to note that some statements were sent by text or E-mail, and several sent by 
postal mail. For the most part, however, statements are extracted from many of the interviews 
conducted with SBCUSD parents, teachers, principals and other administrators as well as from 
several community leaders. Understandably for some, identification from some respondents is 
undisclosed at their request.  

 Many anecdotes are reflective of real-life and emotional experiences that cannot be 
otherwise quantified statistically. As such, these are often omitted from studies and reports of 
this type. Different from traditional research, however, we deviate from these practices, as 
many parents with whom we spoke truly wanted “policymakers” and “administrators” to 
understand the human face to this dimension. They want everyone to know the degree to which 
the program has made profound impacts.  

 In-depth interviews provided vivid examples of how parent engagement made academic 
differences. For example, several principals shared how FLI parent engagement at their school 
changed both the behavior and the attitudes of students at their school. At one school, For 
example, the average daily attendance (ADA) changed dramatically this past year. Turns out a 
group of parents decided to assure that their children were going to have perfect attendance. At 
this particular school, about 100 students were on the perfect attendance rolls out of nearly 800 
students. As more parents wanted their children to also be on this list, several took the initiative 
to put together parent-led initiatives for the school to reach a perfect attendance record. So, 
these parents led a host of events in special outreach to all parents. Within a short period, nearly 
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700 students could boast a 100% ADA. This was astounding for a predominantly Latino, low-
income school of this caliber, breaking former ADA records.  

 Other conversations provided evidence that indicate how teachers benefitted from parent-
led initiatives. For example, one principal shared how family vacation schedules no longer led to 
high absenteeism during the school year, as parents were no longer withdrawing children 
midway through the academic year. As one principal verified, “There is no question that parent 
involvement is playing a most significant role in the success of children at the school by not 
pulling them out as in the past. This helps students maintain focus and continue their studies 
uninterrupted.”     

7. Findings from data collection #7: Parent Focus Groups 

 Focus group attendance was determined through a stratified random process, where 
participants from each of the seven FLI workshops listed in exhibit 1 had an equal chance to be 
selected. Once selected, those unable to attend were interviewed by phone, as they responded 
to the protocol by phone, where their voice was added. As for the sessions, all were audio-
taped, with prior permission from each session and with the understanding that quotes would 
not be personally identifiable.   

verall, nearly 15 percent of all parent attendees were represented in the focus group 
process. Among the sessions held, feedback about the program and its various workshops 

was genuinely positive. On a ten-point scale, the average satisfactory rating for all workshops 
was close to 9.2, exceedingly high. Regarding impact, parents provided very specific evidence of 
personal change in home activities and how they now interrelate with their children. They also 
commented on how the FLI experience seems to have made a difference among peers. 

 With little prodding, parents were eager to provide examples of personal impact and change 
in behavior. They were highly excited about recent changes at home [mi casa]. Said one, “Mi 
comportamiento ha cambiado enormemente” [my behavior has changed considerably]. Multiple 
examples were cited as evidence of change in attitude toward their children. A good number 
were now “taking time” to “talk” with their child, “listen” more intently, and “help problem-
solve” [ayudar resolver sus problemas]. Through focus group sessions, they provided examples 
on how this was different from former behavior. Sample quotes from sessions are captured in 
appendix D.  

 Responses from non-Latinos that attended the workshops were equally positive, though 
rankings were slightly lower at “8.0” rather than “9.2.” They could relate to the issues and the 
anecdotes because they saw how these transcended, though preferring even more culturally-
specific stories and examples. One said, “Culture is culture and we learn from each other’s 
stories.” Another emphasized, “Being multicultural helps, as it allowed us to see the same story 
from different lenses.” And for a non-Latina, “I would merely add several more examples and 
anecdotes that are important to me, but that’s just a matter of tweaking the curriculum.” One 
other clarified her feelings about the curriculum from a practical lens: “When the FLI curriculum 
was presented to a different audience the examples and stories changed, so it was not a 
problem for me to see the same curriculum from two perspectives. Much depends on who 

O 
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facilitates and to whom. Having attended two different sessions, I have seen how the curriculum 
has been modified to fit the audience.” 

 Without doubt, focus group comments were overwhelmingly positive of the FLI curriculum. 
Underlying any of the concerns, statements were extremely powerful as they pointed to a 
considerable number of examples where participants were able to detect a difference in both 
attitude and behavior among themselves as well as among peers. This was convincingly 
communicated at all sessions. One participant summed up her feelings concisely, “Kudos to the 
FLI for having done the job that no one has done for me as a parent in the fourteen years I’ve 
had children in the school system.”      

t should be pointed out that one concern that was raised was fully independent of the FLI 
itself, as certain parents focused on issues following the workshop event; namely, parent 

monitoring. One parent summed it up, “I didn’t know who I could see or what assistance I could 
receive after gaining so much practical information. I wanted to share and didn’t know what 
parent groups existed or who could help me with the process.” Another said, “There was little 
follow-up after the event, so it took me a long time to figure out what to do to start any parent 
action at my school.” Still another stated, “I lost track of who attended and didn’t know how to 
reconnect with the group,” with another stating, “I didn’t hear back from anybody back at the 
district after I attended.”  

 These statements made it obvious that over time different strategies were in place at the 
parent center across a two-year period, but that there now seems to be more targeted follow-
up and parent monitoring. For example, there is currently a process, including a parent 
university model, where parents are being invited to participate in subsequent events, including 
attendance at booster-type workshops and through reading clubs, with some taking courses 
(e.g., English and IT) at the center or at nearby facilities, and still others continuing with their 
education. With sufficient support, this can be an important asset for the school system, as the 
major beneficiary is the child in school. 

8. Findings from data collection #8: Parent Center Telephone Survey 

For the district-wide telephone survey administered by the parent center during September 
and October of 2016, SBCUSD parents that had attended FLI workshops responded to the survey 
(n=78) and rated the “impact” of the event. In responding to whether the workshops had a 
“positive” affect in their daily life, nearly all (96%) parents were in agreement, affirming “yes.” 
As to how participants felt the experience had impacted their family and children, responses 
were also exceedingly positive and quite consistent, with 95% and 94% agreement, respectively. 
When asked how “big” the impact of the FLI, 94% of parent respondents ranked it at “4” or “5,” 
based on a five-point Likert scale. 

In further response to questions about how the FLI impacted their child’s “grades” in school, 
nearly 4-in-5 (80%) of parents agreed that the FLI had a “positive impact” on “children’s grades,” 
with larger percentages agreeing it had an even stronger impact on their child’s “behavior,” at 
92%. In gauging how the workshop experience may have affected future aspirations of the 
parent, 95% of respondents agreed (“yes”), with the FLI experience representing very high 

I 
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impact. Interestingly, among all respondents, nearly 4-in-5 (83%) wanted to participate in follow-
up activities with the FLI and many did not see this as a temporary or one-time event, but one of 
continual development and growth. 

Unquestionably, as per this phone survey, gathered data fully indicate the FLI had an 
overwhelming impact on the vast majority of parents. Percentage rates of impact well exceeded 
90 percent for all major categories of life outcomes. Consistently, participants also perceived 
that the effects not only impacted them, but also their families and children. For most, the 
importance of the event was more than a personal experience. It had lasting consequences for 
them, their family, and their children.        

9. Findings from data collection #9: Purposive Parent Survey  

 In a second survey, independent of the parent resource center, both FLI and non-FLI parents 
were included, though the majority (82%) respondents had attended an FLI workshop. 
Responses provided opportunity to compare statements to the earlier telephone survey 
conducted by the parent center, while also providing comparisons against non-FLI parents. 
Demographic differences between FLI and non-FLI parents were slight, but not significant, as FLI 
parents were slightly more Spanish dominant.   

 All (100%) FLI respondents thought the FLI course would greatly benefit other parents. As 
word about the program spread among parents, expectations for the FLI increased, with non-FLI 
attendees also wanting to enroll. Seemingly ironic, among those that had never taken an FLI 
course, most expressed interest to enroll in an FLI workshop, ironically more among non-English 
speakers.  

 Response to this survey was not unlike the parent resource center survey.16 Nearly all (98%) 
parents had used strategies learned from the FLI. Also, nearly all (96%) parents agreed their 
behavior had changed, with 84% responding “quite a lot” and 12% responding “a fair amount.”   

 Regarding time spent with child, responses were overwhelmingly positive that “more time” 
was being spent with child, with 94% responding “quite a lot” or “a fair amount.” When asked 
further if they thought the “FLI had positively increased their child’s performance at school,” the 
vast majority (88%) agreed with “quite a lot” or “a fair amount.”  

 Among FLI parents, responses showed positive indicators of program impact for both self-
perceptions as well as against behavioral indicators. For the non-FLI parents, there was certainly 
a “positive contagion effect,” as desire was now higher for enrollment in an FLI workshop 
event.17        

                                                      
16

 This is to be expected, as telephone responses tend to be slightly more positive toward a friendly caller than 

anonymous surveys.  
17

 Behavioral research indicates that both measures may be equally valid contextually. 
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10. Findings from data collection #10: Student Performance Indicators  

 Specific groups of parents were identified from FLI attendees, where certified parents with 
high attendance at the FLI workshops were selected as the treatment group. These formed two 
distinct samples of about 75 parents each, one for the cohort attending FLI training in 2015 and 
another cohort for FLI training in 2016, with the latter representing a one-year cohort.18  

 Children from each of the two cohorts were matched with a comparison group of students19 
to track changes in student performance across the following four indicators:  a) average daily 
attendance (ADA); b) grade point average (GPA); c) disciplinary action; and d) state proficiency 
tests. Retention and graduation data were not utilized, as samples were too small to be 
generalizable. Demographic data for the cohort are included in appendix E.  

Attendance:  

 There was a statistically significant difference for positive change on average daily 
attendance (ADA), where both of the FLI student cohorts (one-year and two-year) indicate 
statistically higher rates of improvement over a two-year period, as compared to matched 
control groups. This is illustrated in exhibit 4. Not indicated is the trend over time, where the FLI 
group also has been increasing at a more rapid rate than the control group, approaching fairly 
high attendance rates.   

Exhibit 4: 

Average Daily Attendance (%), by Cohort (SY2016/17)  
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Cohort 1-year Cohort 2-years

 

 It is important to again highlight that statistics like these were highly influenced by parents 
banding together to assist with carpooling for those in need of periodic transportation so as to 
assure all children get to/from school easily, while also reducing tardiness. Not shown is that FLI 
children also had lower tardiness rates compared to control groups.  

                                                      
18

 These were denoted as sample 1 for year 2015 and sample 2 for year 2016. 
19

 Comparison groups were denoted as sample 1A for year 2015 and sample 2A for year 2016. 
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 Also, as previously noted, FLI parents periodically met via small group sessions to provide 
counsel to parents, with general information about schooling, including convincing peers not to 
pull their children out of school during long winter breaks for warmer climates. Instead, they 
convinced parents to plan vacations around natural school breaks, so as not to disrupt learning 
during the school year. 

 In a series of surveys documented by the National Dropout Prevention Center/Network, it 
was found that the major reason for dropouts was not that students “disliked school,” as 
portrayed by previous youth surveys, but that the most critical determiner of low achievement 
was due to high rates of “absenteeism.” Research of this type now concludes that loss of contact 
with schooling is one of the most salient predictors for dropping out of school (Doll, Eslami & 
Walters, 2013).  

Grade Point Average (GPA): 

 The grade point average (GPA) for students was substantially different among sample 
cohorts. This is graphically represented in exhibit 5 which illustrates general patterns in its 
spread, with statistically strong differences within a two-year period.20 In addition, certain GPAs 
increased by more than half a grade point for certain schools, though the latter is not shown.  

Exhibit 5: 
Grade Point Average (GPA) for FLI and control groups: one year and two years  
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Discipline and Suspension: 

 Differences were substantial for FLI students for year-one cohorts, though not significantly 
different for two-year cohorts. For the latter, both groups appeared nearly identical, with no 
significant differences.21 However, for year-one cohorts, differences were consistent across 
three measures, quite positive for the FLI students. These data were consistently positive for a) 
total number of suspensions, b) number of reported incidents, and c) total days of suspension.  

                                                      
20

 Differences were statistically significant at a high confidence level (alpha .05).  
21

 Data show that several students made the difference here, as two of them were under severe observation. 
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 As compared to previous-year records, all three categories improved for FLI students, with 
trends further worsening over time for the control group. That is, each category showed 
improvement for the FLI, improving across years, showing more disciplinary incidents and 
suspensions for the control group over the same time period. It is important to note that one 
suspension can be the result of several incidents. For this study, we unfortunately were not able 
to access information on type of incidents, limiting inferences on degree or type of severity 
among reported incidents.  

 These data are briefly summarized in the next exhibit via two graphs, one for incident rates 
and the other for rates of suspension. Charts 6a and 6b show nearly flip-flop data for the two 
cohorts for the most recent year, with FLI students showing improvement over time as 
compared to the control group that indicates opposite trends.  

Exhibits 6a and 6b: 
Percent of Disciplinary Incidents and Suspension Rates  
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State Proficiency Tests: 

 In carefully reviewing the results from state proficiency tests for both math and English 
language arts (ELA), no significant differences were found among the groups. Even trend data 
did not indicate potential changes, as groups perform at nearly the same level the past two 
years. Scale score differences for mathematics for example, among the two-year cohorts, was 18 
points, while for ELA it was a difference of only 13 points. On a scale score distribution of over 
2,000 points, this did not yield statistically significant results. Differences among the one-year 
cohorts reflected similar spreads.  

 If any effects are to be attained, these will likely not be discovered for another two to three 
years, as test scores are the last of the indicators to be reflected long-term, several years after 
conditions in either the school or the home environment have changed. This is to be expected in 
any comparison of this type. Up until now, the only areas where statistical differences have not 
been found are those attributable to results on state proficiency tests. 
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III. CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

 In brief, results from ten areas of findings indicate substantial change over time for both 
qualitative and quantitative data. Each of the three driving research questions were briefly 
addressed. These are reviewed by category, below.   

1) How many and what type of parent has participated in the FLI program? 

 Slightly less than 500 parents participated in the FLI program in one manner or another 
across a two-year period, with much higher percentages of females (86%), with nearly all (93%) 
being Hispanic. Given the fact that the average FLI parent experienced just less than a one-year 
exposure to the FLI, the impact of the program in the lives of these parents and their children 
has been considerable during this short period of time, as captured by a variety of observations 
and statistical indicators.  

 The composition of the parents has been primarily female for many of the obvious reasons 
that most males are working outside the home, most keeping long and non-customary hours; 
some with multiple jobs, thus leaving females attending to household duties and the children. In 
this respect, the Latino households encountered were fairly traditional, much in keeping with 
standard ways of native cultures back home in Latin America. Few exceptions were found among 
where males went out of their way to participate in the FLI at great sacrifice. Some of the 
females were also full-time workers, with equal difficulty making it to various meetings, with a 
number of them also representing single-family households.  

 Most families have been in San Bernardino and its environs for less than two generations, as 
they represent a fairly new resident population, many speaking primarily Spanish at home, as 
our data reconfirm.   

2) What has been the impact of the FLI program for these groups of parents?   

 The impact of the FLI has been substantial, as reported, occurring in several domains in the 
lives of participants. For one, it changed their outlook as parents and how their view their 
children as well as in family interactions and in their everyday responsibilities, including more 
careful attention to the needs of their children.  

 For another, the FLI had considerable impact in bringing parents together as a group, thus 
creating opportunity for them to support one another, forming common bonds that helped 
personal development as well as in relationship-building and the formation of strong parent 
cadres working with schools.  

 For another, the process was deemed important for self-affirmation, personal validation and 
empowerment. Beyond parents learning and working with each other, some also have been 
attending school, with other forming their own reading clubs, and still others developing 
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workshops for other parents (and staff). Several have even gone back to school to complete 
postsecondary studies.  

 Another major area of difference was change in behavior, as demonstrated by comments 
about daily life, but also highly reflected on how participants now perceive and behave toward 
their children and families, as gathered from anecdotal information, witnesses, and personal 
testimonies. Corresponding observations are also appropriate for school for staff, as reported, 
increasing their understanding of culture and relationship with parents. In several instances, our 
research team had access to informal interviews collected by an independent source, as part of 
an independent video documentation of the FLI. This provided another set of data. This and 
related research studies are included in the bibliography, appendix F.  

 A distinguishing characteristic of the FLI is that it strongly affects family dynamics, as the 
curriculum is based on the re-strengthening of core family values and the reinforcement of 
responsibility that each member has to their family as well as the reinforcement and pride of 
native culture, as a most valuable asset. For couples attending the workshop, relationships were 
strengthened in dramatic ways.  

 Unquestionably, the FLI effect has led many parents to now work more closely with local 
schools as well as participate more greatly in school-based events. This has spilled over onto 
greater care and focus on schooling activities for their children and attendant follow-up with the 
academic progress of their children. At all levels, parents seemed enthused about the program 
and eager to assist back at the district level in multiple ways, many volunteering in a variety of 
activities.  

3) What has been the impact of the FLI program on behavioral change and academic 
performance for their children?  

Relationships and emotional processes affect how and what students learn at school. With 
parents enlisted in the process, students seem to be benefitting more greatly by adjusting to the 
learning environment more quickly and with greater respect, as many parents shared during 
interviews and focus groups. Research also bear out the ability of parents to better control and 
manage their thoughts, feelings and behaviors that also link back to academic achievement. For 
example, students more self-aware and confident about their learning capacities try harder and 
persist more greatly in the face of challenges. They don’t give up as easily when surrounded with 
supportive environments that assist with their efforts.22   

According to a national survey of middle and high school students, less than one third 
indicate that their school provided a caring, encouraging environment, and less than half 
reported that they had competencies such as empathy, conflict resolution and decision-making 
skills (Durlak, et al., 2011). With programs like the FLI, these issues are dissipated. By 
strengthening students' social support networks and skills in self-management at home, parents 
can help students unleash their potential, including academic progress. When parents work 

                                                      
22

 Vega, 2015. 
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together with teachers, the process inevitably strengthens student wellbeing and success. In 
time, this will increase achievement, regardless of measurement or indicator. 

Recommendations  

1. Funding:  Funding for the FLI has been a challenge the past two years. More stable and 
consistent program support is needed for greater balance and support for parents after FLI 
training events. SBCUSD district should explore greater options to expand these efforts more 
greatly and systematically throughout the district. FLI impact, as evident from this study, 
greatly benefits both parents and students, not to mention district performance at large. 
This is most especially the case for difficult-to-reach parents, namely in particular sectors of 
the district population.  

2. Facilitators:  The parent resource center should work concertedly at obtaining commitments 
from parents in prerequisite to FLI participation, especially at the summits, where follow 
through with these parents include expected requisites as well as the assurance of later 
group leadership support, with high standards of conduct and role modeling together with 
direct responsibility tied back to the parent resource center. 

3. FLI graduates:  Follow-up and utilization of FLI graduates should be rather deliberate. 
Greater planning should be devoted to parents helping parents as well as parents helping 
schools. This goes beyond the mere assignment of parent tasks, including volunteering at the 
parent resource center. It requires careful monitoring by the parent resource staff so as to 
ensure a better prepared cohort of parents, with concerted plans for greater engagement 
and deployment.  

4. Strategic planning:  Concern needs to be focused on immediate parent needs, while broader 
strategic plans are formulated. This can be done by piggybacking and learning from current 
accomplishments, not starting at tabula rasa. The strategic plan (2017) emanating from the 
parent resource center is an important document, as it should also be a shared and guiding 
document among parents. As such, it should take advantage of what parents have already 
accomplished and advancing that which has been learned. Independent of longer-term 
planning, there are pending action items regarding family strengthening and parent group 
cohesion that should become immediate action items. Parent groups want the resource 
center to provide such leadership in carrying out its strategic plan.    

5. Target schools:  While the number of participants has grown, it is still primarily clustered in a 
relatively small number of schools. For greater effectiveness, the FLI needs to reach greater 
cadres of parents at more targeted schools so as to create a strong movement among 
parents for greater student success districtwide.   

6. African American issues:  Certain issues have been raised by some African American leaders 
in the community regarding the FLI curriculum, especially about its “fit” and “relevance,” to 
African American needs and issues. Additions to the curriculum have been made in 
collaboration with African American experts in workshop design in response, but more can 
be advanced through local input. More importantly, there is concern that the allocation of 
resource for parent involvement becomes a divisive issue between Latinos and Blacks. To the 
contrary, this should be an area where unity in diversity must be attained. While much of 
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this must be dealt at the district level, the FLI program also can play a significant part in the 
solution, if allowed. Parent participation and control must obviate climates that ascribe 
blame back to parents as victims, precisely those that can benefit from greater voice and 
empowerment.  

7. Accessing district leaders:  Latino parents have expressed concerns at inability in reaching 
certain levels of district leadership, as they have been frustrated at impasses recently 
encountered. There should be a deliberate process whereby key issues are resolved and/or 
where key district officials meet with designated parents periodically. Point being that 
processes and procedures should exist whereby parents can meet with district personal 
without having to air their concerns at public meetings, at board meetings or behind closed 
doors.  

8. FLI for principals:  The FLI should be expanded to include more teachers, principals and 
district staff, as provided to parents. FLI parents suggest SBCUSD personnel should benefit 
from the FLI as much as they have. Parents expressed concern that they don’t feel certain 
district leadership and principals have been paying needed attention to their needs. 
Statements like, “These principals don’t listen to us parents” and “We don’t feel respected,” 
were some of the more common responses shared by parents. It is important that as parents 
become more greatly empowered they also feel they can participate more fully with 
administrators for the advancement of the school district and its children, as everyone 
stands to benefit.  ■■■   
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AAppppeennddiixx  AA:: 

Overview of FLI Curriculum 

 A series of ten modules are normally offered by the FLI for the certification of attendance for 
participating parents, caregivers and district personnel, certifying that participants have 
completed the ten modules.23 The curriculum is composed of a sequential series of ten modules 
of 2- to 4-hours each that walks participants through a logical and stepwise program of personal 
awareness and skills building that covers basic concepts concerning family knowledge and 
responsibility, self-awareness and ethnic/racial identity as well as leadership development aimed 
toward the heightening of resiliency skills, wellbeing and empowerment. Workshops are 
normally delivered in English, but with simultaneous Spanish translation via headphones for all 
sessions, including breakout groups.  

 The training series concludes with a graduation ceremony for those completing the program. 
The ceremony offers opportunity for participants to showcase and present their family plans, 
while also hearing from school officials about the district’s commitment and support for parent 
engagement. The event concludes with each graduate receiving a certificate of attendance.  

 The development of the curriculum has a unique history, as it was initially conceived out of 
the life experience of LTC (R) Consuelo Castillo Kickbusch, USA, as dramatized years later in her 
book, Journey to the Future. As such, the curriculum has evolved over a 20-year period, having 
been refined from thousands of workshops and forums during this period. Over one thousand 
districts have been exposed to some aspect of this curriculum during this time, as it grew to 
become one of the most recognized parent programs nationwide. More recently, the program 
received a Department of Education endorsement as an evidence-based curriculum, one of the 
few in the country for a Latino audience, an unusual and most prestigious distinction. It will also 
be receiving another prestigious award end of 2017 by the National Dropout Prevention 
program as a national exemplary program.  

 While the FLI focuses on Latino parents, it has been rather broad in how it defines families, 
cultures and life-skills training, as its core is relevant and familiar to all families, regardless of 
socioeconomic or cultural background. Notwithstanding, the program has more recently 
expanded to not only be more inclusive of particular ethnic/racial groups, but also rather specific 
to several of them. As such, it has expanded its modules to be inclusive in narratives and 
examples that specifically relate to African American and Native American groups, most 
especially modules two, three and four. More specifically, it has undergone revisions by cultural 
and community experts in the redesign of written module enhancements, expected for release 
by fall 2017.   

The ten modules covered by the workshops are the following: 

                                                      
23

 The term parent is used generically, meaning guardian or any other caregiver.  
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1. Home: Where Leadership Begins. Participants identify their own leadership styles and 
preferences. 

2. Self-identity: Past, Present and Future. Self-identity, self-esteem and its effects on the 
family. 

3. Living in Two Worlds: Cultural and Generational Perspectives. Cultural pride and 
traditions are highlighted and juxtaposed, as parents learn about pressures their children 
face (e.g., drugs, peers, pregnancy) and how to address them.  

4. Storytelling and Journaling: Valuing Literacy through Family History. Placing value on 
reading and its effect on children’s academic performance and wellbeing.  

5. Education: The Key to a Better Future. Essential role of education in economic, social and 
intellectual well-being of their children. 

6. College Field Trip: What Does Success Look Like? Participants visit a local college in order 
to understand that a college education for their child is an attainable goal.  

7. Improving Family and School Relationships: Partnerships for Success. Strategies for 
school-home involvement as well as building relationship with teachers, staff and 
administrators, with parents serving as advocates. 

8. Facing Challenges at Home: Coping Strategies for Success. Identifying barriers to personal 
and family success by setting goals. 

9. Creating a Family Action Plan: Roadmaps to Success. Parents develop vision, mission, 
goals and objectives through action-planning for their children’s future.  

10. Celebrating Family Academic Excellence: Success as a Way of Life. Families make 
presentations to each other and to educational administrators that are participating, 
sharing their hopes and plans for their children’s academic progress and wellbeing. 
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AAppppeennddiixx  BB::  

Sample Comments Selected from Various Workshops24 

WWhhaatt  ddiidd  yyoouu  lliikkee  mmoosstt  aabboouutt  tthhee  FFLLII  wwoorrkksshhoopp??  

11..  SShhaarreedd  ssttoorriieess  aanndd  tteessttiimmoonniiaallss  ffrroomm  mmootthheerrss..  

22..  TThhee  ggrreeaatt  lleeaarrnniinngg  ggaatthheerreedd  ffrroomm  bbootthh  pprreesseenntteerrss  aanndd  ppaarrttiicciippaannttss..  

33..  II  ffiinnaallllyy  ffoouunndd  aa  ssaaffee  ppllaaccee  ttoo  ccoommee  aanndd  lleeaarrnn,,  lliisstteenn  aanndd  ggrrooww,,  aanndd  bbeeccoommee  aa  bbeetttteerr  ppeerrssoonn..  

44..  NNoott  ttoo  bbee  aaffrraaiidd  ooff  tteeaacchheerrss  aanndd  pprriinncciippaallss..  TThheeyy  aarree  lliikkee  mmee..  

55..  PPuutt  tthhiiss  lleeaarrnniinngg  iinnttoo  pprraaccttiiccee..  

66..  WWoorrkkiinngg  wwiitthh  ootthheerr  mmootthheerrss  ssttrreennggtthheenneedd  mmee..  

77..  TThhaatt  II  ccaann  bbee  aa  bbeetttteerr  rroollee  mmooddeell  ffoorr  mmyy  kkiiddss..  

88..  TThhaatt  tthhee  wwaayy  II  ttaallkk  ccaann  bbee  ddiiffffeerreenntt  iinn  tthhee  ffuuttuurree..  

99..  TThhaatt  II  ccaann  pprreesseenntt  bbeeffoorree  ootthheerr  ppeeooppllee  wwiitthh  lleessss  ffeeaarr..  

1100..  HHooww  ttoo  aaddvvooccaattee  ffoorr  mmyy  cchhiilldd..  

1111..  TToo  bbeetttteerr  ccoommmmuunniiccaattee  wwiitthh  sscchhooooll  ssttaaffff..  

1122..  HHooww  ttoo  bbeetttteerr  eedduuccaattee  mmyy  kkiiddss..  

1133..  TThhaatt  bbeeiinngg  aa  mmootthheerr  iiss  aallssoo  bbeeiinngg  aa  lleeaaddeerr..  

1144..  TThhaatt  bbeeiinngg  pprroouudd  ooff  mmyy  ccuullttuurree  ddooeess  nnoott  mmeeaann  ddiisslliikkiinngg  ootthheerr  ccuullttuurreess..  

1155..  HHooww  ttoo  bbeetttteerr  rreellaattee  wwiitthh  mmyy  cchhiillddrreenn..  

1166..  HHooww  ttoo  vviissuuaalliizzee  tthhee  ffuuttuurree  aanndd  sseett  ggooaallss  iinn  aaddvvaannccee  ffoorr  mmyysseellff  aanndd  mmyy  kkiiddss..  

1177..  HHooww  ttoo  uunnddeerrssttaanndd  tthhee  ddiiffffeerreenntt  ppeerrssoonnaalliittiieess  ooff  mmyy  cchhiillddrreenn..  

1188..  TThhaatt  iitt’’ss  OOKK  ttoo  bbee  ddiiffffeerreenntt..  

1199..  SSeellff--rreefflleeccttiinngg  aanndd  jjoouurrnnaall  wwrriittiinngg..  

2200..  CCrreeaattiinngg  aa  ffaammiillyy  vviissiioonn  bbooaarrdd..  

2211..  II  wwaass  aabbllee  ttoo  llaauugghh  aanndd  ccrryy  iinn  aa  ssaaffee  eennvviirroonnmmeenntt..  

2222..  II  wwaass  aabbllee  ttoo  rreelleeaassee  mmyy  nneeggaattiivvee  eemmoottiioonnss..  

2233..  II  ccaann  ccoommmmuunniiccaattee  wwiitthh  ggrreeaatteerr  ccoonnffiiddeennccee..  

2244..  TThhee  ffaacctt  tthhaatt  II  ccaann  aaccttuuaallllyy  bbeeccoommee  aa  lleeaaddeerr..  

2255..  TToo  rreessppeecctt  mmyysseellff  ssoo  tthhaatt  II  ccaann  bbeetttteerr  rreessppeecctt  ootthheerrss..  

2266..  TThhee  jjooyy  ooff  sseerrvviinngg  ootthheerrss..  

2277..  TThhee  ttrruuee  mmeeaanniinngg  ooff  sseerrvvaanntt  lleeaaddeerrsshhiipp..  

2288..  TThhaatt  eedduuccaattiioonn  iiss  ffrreeeeddoomm  ffoorr  oouurr  kkiiddss,,  mmoosstt  iimmppoorrttaanntt..  

2299..  EEdduuccaattiioonn  iiss  eemmppoowweerrmmeenntt..  

3300..  LLeeaaddeerrsshhiipp  iiss  wwoorrkkiinngg  wwiitthh  ootthheerrss  iinn  ccoollllaabboorraattiioonn..  

3311..  TToo  ssttoopp  yyeelllliinngg  aatt  mmyy  kkiiddss..  

3322..  TThhee  vvaalluuee  ooff  aa  uunniivveerrssiittyy  eedduuccaattiioonn..  

3333..  TToo  ddrreeaamm  bbiiggggeerr..  

                                                      
24

 These comments have been selected from the yearly FLI SBCUSD Executive Reports for years 2015 and 2016 for 

all FLI workshops.  
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AAss  aa  rreessuulltt  ooff  wwhhaatt  II  hhaavvee  lleeaarrnneedd,,  II      wwiillll  cchhaannggee  mmyy  bbeehhaavviioorr  bbyy::  

11..  LLeeaarrnniinngg  nneeww  wwaayyss  ooff  bbeehhaavviioorr..  

22..  TTrryyiinngg  ttoo  uunnddeerrssttaanndd  oonnee  aannootthheerr  iinnsstteeaadd  ooff  ggeettttiinngg  aannggrryy  aallll  tthhee  ttiimmee..  

33..  KKnnoowwiinngg  wwhhaatt  iitt  mmeeaannss  ttoo  bbee  aa  lleeaaddeerr  iinn  mmyy  sscchhooooll..  

44..  BBeeiinngg  aawwaarree  tthhaatt  II  ccaann  cchhaannggee  mmyy  hhoommee  ((mmii  hhooggaarr))  

55..  UUnnddeerrssttaannddiinngg  hhooww  II  bbeehhaavvee  aanndd  ccoommmmuunniiccaattee  wwiitthh  mmyy  kkiiddss..  

66..  WWoorrkkiinngg  oonn  mmyy  tteemmppeerr..  

77..  CChhaannggiinngg  mmyy  rreellaattiioonnsshhiipp  wwiitthh  mmyy  kkiiddss..  

88..  HHaavviinngg  mmoorree  ppaattiieennccee  aanndd  lliisstteenniinngg  bbeetttteerr..  

99..  LLeeaarrnniinngg  mmoorree  aabboouutt  mmyysseellff..  

1100..  AAtttteennddiinngg  mmoorree  sscchhooooll  aaccttiivviittiieess..    

1111..  II  lleeaarrnneedd  tthhaatt  ddiiffffeerreenntt  ccuullttuurreess  aarree  mmoorree  aalliikkee  tthhaann  ddiiffffeerreenntt..  

1122..  II  lleeaarrnneedd  hhooww  ttoo  ttaallkk  bbeetttteerr  ttoo  mmyy  kkiiddss..  

1133..  TToo  ppllaann  mmyy  ffuuttuurree  mmoorree  ccaarreeffuullllyy..  

1144..  TThhaatt  II  ccaann  hheellpp  mmyy  kkiiddss  ggeett  ttoo  ccoolllleeggee..  

1155..  TThhaatt  II  nneeeedd  ttoo  ssppeenndd  mmoorree  ttiimmee  wwiitthh  mmyy  cchhiillddrreenn..  

1166..  BBee  ccoonnsscciioouuss  ooff  mmyy  aaccttiioonnss  ssoo  tthhaatt  mmyy  cchhiillddrreenn  ccaann  sseeee  aa  ggoooodd  eexxaammppllee..  

1177..  II  lleeaarrnneedd  tthhaatt  II  ccaann  hhaavvee  mmoorree  ccoonnffiiddeennccee  iinn  mmyysseellff..  

1188..  II  lleeaarrnneedd  ttoo  vvaalluuee  mmyy  cchhiillddrreenn  mmoorree  tthhaann  eevveerr..  

1199..  LLeeaarrnneedd  tthhee  cchhaarraacctteerriissttiiccss  ooff  ddiiffffeerreenntt  lleeaaddeerrsshhiipp  ttyyppeess..  

2200..  HHooww  ttoo  bbeetttteerr  hheellpp  oouurr  kkiiddss  ggeett  aahheeaadd  iinn  sscchhooooll  aanndd  iinn  lliiffee..  

2211..  II  lleeaarrnneedd  aabboouutt  mmyy  cchhiillddrreenn  aass  II  lleeaarrnneedd  mmoorree  aabboouutt  mmyysseellff..  

2222..  II  lleeaarrnneedd  ttoo  bbeelliieevvee  iinn  mmyy  cchhiillddrreenn  mmoorree..  

2233..  HHooww  ttoo  bbuuiilldd  ssttrroonnggeerr  rreellaattiioonnsshhiippss..  

2244..  TToo  ttaakkee  pprriiddee  iinn  mmyy  aacchhiieevveemmeennttss..  

2255..  MMoottiivvaattiinngg  mmyy  kkiiddss  ttoo  rreeaadd  mmoorree..  

WWhhaatt  wwiillll  yyoouu  ddoo  ddiiffffeerreennttllyy  aass  aa  rreessuulltt  ooff  yyoouurr  ppaarrttiicciippaattiioonn  iinn  tthhee  FFLLII  wwoorrkksshhoopp??  

11..  SSttoopp  bbeeiinngg  ssoo  hhaarrdd  oonn  mmyysseellff  aanndd  mmyy  kkiiddss..  

22..  II  wwiillll  ttrryy  nnoott  ttoo  rraaiissee  mmyy  vvooiiccee  ssoo  mmuucchh  ssoo  tthhaatt  II  ccaann  lliisstteenn  ttoo  ootthheerrss..  

33..  PPrroovviiddee  mmyy  kkiiddss  aa  bbeetttteerr  eexxaammppllee..  

44..  SSttoopp  yyeelllliinngg  aanndd  ssttoopp  ppllaacciinngg  bbllaammee..  

55..  JJuuddggee  lleessss..  

66..  LLeeaarrnn  ttoo  ttaallkk  wwiitthh  mmyy  kkiiddss  aanndd  aaccttuuaallllyy  ccoonnvveerrssee..  

77..  II  wwiillll  ggoo  bbaacckk  ttoo  sscchhooooll  aanndd  lleeaarrnn  mmoorree..  

88..  IImmpprroovvee  mmyy  ccoommmmuunniiccaattiioonn  sskkiillllss..  

99..  BBeeiinngg  mmoorree  lloovviinngg  aanndd  ccaarriinngg..  

1100..  HHooww  ttoo  bbee  aa  bbeetttteerr  mmoomm..  

1111..  TThhee  mmaannyy  wwaayyss  II  ccaann  sshhooww  lloovvee  ttoo  mmyy  kkiiddss..  

1122..  HHooww  ttoo  hheellpp  mmyy  kkiiddss  wwiitthh  sscchhoooollwwoorrkk..  

1133..  HHooww  ttoo  ppaarrttiicciippaattee  iinn  sscchhooooll  aaccttiivviittiieess..  

1144..  HHooww  ttoo  vvoolluunntteeeerr..  
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1155..  TToo  bbee  mmoorree  ppoossiittiivvee..  

1166..  BBeetttteerr  wwoorrkk  wwiitthh  ootthheerrss  aass  aa  tteeaamm,,  eessppeecciiaallllyy  ootthheerrss  ddiiffffeerreenntt  ffrroomm  mmee..  

1177..  WWee  nneeeedd  ttoo  cchhaannggee  aass  aadduullttss  ttoo  bbeetttteerr  hheellpp  oouurr  kkiiddss..  

1188..  HHaavvee  ggrreeaatteerr  ccoouurraaggee  ttoo  bbee  mmee..  

1199..  TToo  ggeett  mmoorree  iinnvvoollvveedd  wwiitthh  sscchhoooollss..  

2200..  TToo  ttaakkee  ggrreeaatteerr  iinniittiiaattiivvee..  

2211..  TToo  vvaalluuee  mmyysseellff  aanndd  sseett  rreeaalliissttiicc  ggooaallss..  

2222..  TThhaatt  wwee  aarree  aallll  lleeaaddeerrss..  

2233..  TToo  tteeaacchh  mmyy  kkiiddss  ttoo  lloovvee  lleeaarrnniinngg..  

IInn  wwhhaatt  wwaayyss  wwaass  tthhee  iinnffoorrmmaattiioonn  lleeaarrnneedd  ffrroomm  tthhee  wwoorrkksshhoopp  hheellppffuull  ttoo  yyoouu??      

11..  II  lleeaarrnneedd  mmuucchh  aabboouutt  mmyysseellff  aanndd  wwhhaatt  II  ccaann  cchhaannggee..  

22..  II  lleeaarrnneedd  wwhhoo  II  aamm..  

33..  II  ccaann  bbee  mmoorree  ccoommffoorrttaabbllee  wwiitthh  mmyysseellff..  

44..  TThheerree  ccaann  bbee  eeqquuaalliittyy  bbeettwweeeenn  lleeaaddeerrss  aanndd  ppaarreennttss..  

55..  TThhaatt  eevveenn  aa  ddeessttrrooyyeedd  ffaammiillyy  ccaann  rreessoollvvee  iissssuueess  ooff  tthhee  ppaasstt..  

66..  TThhaatt  mmyy  sseellff--eesstteeeemm  iiss  llooww,,  bbuutt  tthhaatt  II  ccaann  iimmpprroovvee  iitt..  

77..  HHooww  ttoo  ttaallkk  aanndd  rreeaassoonn  wwiitthh  mmyy  cchhiillddrreenn..  

88..  IImmpprroovvee  mmyy  aattttiittuuddee..  

99..  LLeeaarrnn  hhooww  ttoo  ttaallkk  wwiitthh  tteeaacchheerrss..  

1100..  LLiisstteenn  wwiitthhoouutt  jjuuddggmmeenntt..  

1111..  II  lleeaarrnneedd  tthhaatt  II  ccaann  lloovvee  mmyy  ffaammiillyy  aanndd  mmyy  kkiiddss  mmoorree..  

1122..  II  wwaass  aabbllee  ttoo  wwrriittee  ddoowwnn  mmyy  ssttrreesssseess  aanndd  eemmoottiioonnss  cclleeaarrllyy..  NNooww  II  uunnddeerrssttaanndd  tthheemm  bbeetttteerr..  

1133..  TThhee  vviissiioonniinngg  eexxeerrcciissee  hheellppeedd  mmee  ssoorrtt  oouutt  mmyy  ffuuttuurree  mmoorree  cclleeaarrllyy,,  aass  II  lleeaarrnneedd  ffrroomm  ootthheerrss..  

1144..  TTeessttiimmoonniiaallss  mmoottiivvaatteedd  mmee  ttoo  ddoo  mmoorree..  IItt  ggaavvee  mmee  tthhee  ffeeeelliinngg  tthhaatt  II  ccaann  ddoo  bbeetttteerr..  

1155..  II  wwaass  aabbllee  ttoo  tthhiinnkk  ddiiffffeerreennttllyy  aabboouutt  mmyy  sseellff--ddoouubbttss..  

1166..  MMyy  pprroobblleemmss  wweerree  nnoott  uunniiqquuee  ttoo  mmee  aass  II  hhaadd  tthhoouugghhtt..  

1177..  MMyy  aattttiittuuddeess  ttoowwaarrddss  mmyy  cchhiillddrreenn  ccaann  aaccttuuaallllyy  iimmpprroovvee..  

1188..  FFLLII  cchhaannggeedd  mmyy  mmeennttaall  iimmaaggee  ccoommpplleetteellyy..  

1199..  II  ccaann  iimmpprroovvee  mmyy  wwaayy  ooff  tthhiinnkkiinngg..    

2200..  II  nneeeedd  ttoo  ppaayy  mmoorree  aatttteennttiioonn  ttoo  mmyy  kkiiddss’’  ddrreeaammss..  

2211..  IItt  iiss  nneevveerr  ttoooo  llaattee  ttoo  bbeetttteerr  mmyysseellff..  

2222..  II  aamm  rreessppoonnssiibbllee  ffoorr  mmyy  kkiiddss’’  ggoooodd  vvaalluueess..  

2233..  LLeeaarrnneedd  tthhaatt  wwhhaatt  wwoorrkkss  ffoorr  LLaattiinnooss  aallssoo  wwoorrkkss  ffoorr  ootthheerr  ggrroouuppss..  

2244..  II  lleeaarrnneedd  tthhee  ffiivvee  ggiiffttss  ooff  lloovvee..  

2255..  YYeess,,  iitt  mmaakkeess  mmee  wwaanntt  ttoo  kkeeeepp  lleeaaddiinngg..  

2266..  II  lleeaarrnneedd  mmoorree  aabboouutt  mmyysseellff  aatt  tthhee  wwoorrkksshhoopp  tthhaann  II  eevveerr  tthhoouugghhtt  ppoossssiibbllee..  TThhiiss  iiss  rreelleevvaanntt  

ffoorr  bbootthh  mmee  aanndd  mmyy  kkiiddss..  

2277..  WWiitthh  mmyy  cchhiillddrreenn  ccoommmmuunniiccaattiioonn  hhaass  bbeeeenn  aa  ssttrruuggggllee..  TThhiiss  wwoorrkksshhoopp  hheellppeedd  mmee  uunnddeerrssttaanndd  

ddiiffffeerreenntt  wwaayyss  ttoo  ccoommmmuunniiccaattee  aanndd  kknnooww  tthhaatt  eevveerryy  ppeerrcceeppttiioonn  iiss  ddiiffffeerreenntt..  

2288..  TThhee  ccoouurrssee  hheellppeedd  mmee  bbeetttteerr  ccoommmmuunniiccaattee  nnoott  oonnllyy  wwiitthhiinn  mmyy  hhoommee  bbuutt  oouuttssiiddee  aass  wweellll..  

2299..  TThhee  FFLLII  hheellpp  mmee  bbeelliieevvee  iinn  mmyysseellff  wwhheenn  II  wwaass  ffeeeelliinngg  hhooppeelleessss..  
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OOtthheerr  CCoommmmeennttss  

11..  II  wwiisshh  II  hhaadd  ttaakkeenn  tthhiiss  wwoorrkksshhoopp  mmaannyy  yyeeaarrss  aaggoo,,  aass  mmyy  kkiiddss  ccoouulldd  hhaavvee  bbeenneeffiitttteedd..  

22..  TThhiiss  pprrooggrraamm  iiss  ssoo  mmuucchh  nneeeeddeedd  ffoorr  ootthheerr  ppaarreennttss  tthhaatt  II  kknnooww..  IItt  nneeeeddss  ttoo  bbee  ttaauugghhtt  ttoo  nneeww  

ppaarreennttss..    

33..  II  wwoouulldd  lliikkee  ttoo  sseeee  tthhiiss  ccoouurrssee  ooffffeerreedd  ttoo  ssttuuddeennttss..  

44..  TThhaatt  tthhiiss  ccoouurrssee  bbee  ooffffeerreedd  ttoo  ootthheerr  ccoommmmuunniittiieess..  

55..  II  tthhiinnkk  sscchhooooll  ssttaaffff  sshhoouulldd  bbee  ffoorrcceedd  ttoo  aatttteenndd..  TThheeyy  nneeeedd  ttoo  hheeaarr  tthhiiss  aanndd  aallssoo  ggeett  ttoo  kknnooww  

uuss  bbeetttteerr..  

66..  TThhiiss  iiss  tthhee  bbeesstt  ccoouurrssee  II  hhaavvee  eevveerr  ttaakkeenn..  

77..  II  lleeaarrnneedd  mmuucchh  mmoorree  tthhaann  eevveerr  eexxppeecctteedd..  

88..  II  tthhiinnkk  tthhiiss  wwiillll  mmaakkee  mmee  aa  ssttrroonnggeerr  mmootthheerr  aanndd  aaddvvooccaattee  ffoorr  mmyy  kkiiddss..  

99..  TThhiiss  ccoouurrssee  hhaass  cchhaannggeedd  mmyy  lliiffee..  

1100..  II  wwiisshh  tthheeyy  hhaadd  tthhiiss  pprrooggrraamm  aatt  eevveerryy  sscchhooooll..  WWee  nneeeedd  mmoorree  wwoorrkksshhooppss  lliikkee  tthhiiss..  
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AAppppeennddiixx  CC::  

Select Quotes about the FLI Program  
(Parents and Administrators Comments on FLI Efficacy and Impact) 

I have been to different workshops throughout the years with the district [SBCUSD] and I have 
never seen such engagement from participants. I was used to thinking of Latinos as more 
reserved. I considered it such a blessing to see their hands shoot up with such willingness to share 
their stories. I have to admit, I did not have a frame of reference for a lot of what they shared, 
but that didn't stop it from tugging at my heart. I was inspired by each and every person that 
shared their story. There is no way someone could sit in that room and not leave with a better 
spirit, to not be moved by the words... It was a most special event. 

--SBCUSD Staff  

I went to this first presentation [workshop] with LTC (R) Consuelo Kickbusch apprehensive and 
stressed ... It just felt like just another thing I had to do and within just seconds ... I was 
transformed ... and I was absolutely hypnotized and drawn into the power of these workshops as 
I sat there in that room listening to the entire presentation… The beauty of this inspirational 
program is that every single human has an inspirational story and every single person is truly a 
hero in their own regard. But not only is this changing the way our staff interact and inspire the 
community to believe in themselves and empower themselves to create opportunities to break 
family curses and emerge from the cycle of poverty, [but] it is truly empowering our parents to 
have the confidence, self-worth, and pride to actually believe in themselves and train, teach and 
empower each other.  

--Principal, Southern California 

As family participation in the educational lives of our children increased, so did the improvement 
in student achievement in the classroom. The reception to the FLI training was unbelievable. New 
community leaders emerged. Our Latino population gained a voice. New Latino businesses were 
opened in town. Student achievement in school improved. A community once divided became 
whole. 

--Former Superintendent, Bridgeport, WA  

TThhee  FFLLII  hhaadd  aa  pprrooffoouunndd  eeffffeecctt  oonn  mmee..  IItt  wwaass  hheeaalliinngg..  IItt  hheellppeedd  mmee  ffiinndd  mmyysseellff..  II  hhaavvee  bbeeccoommee  

mmoorree  sseeccuurree  bbootthh  aass  aa  ffaatthheerr  aanndd  aass  aa  hhuussbbaanndd..  II  hhaavvee  sseeeenn  mmaannyy  ppaarreennttss  ggeett  mmoorree  iinnvvoollvveedd  iinn  

tthheeiirr  sscchhooooll  aass  aa  ddiirreecctt  rreessuulltt  ooff  tthheeiirr  ppaarrttiicciippaattiioonn  wwiitthh  tthhee  FFLLII..  TThhee  pprrooggrraamm  iiss  aa  vvaalluuaabbllee  

rreessoouurrccee  ttoo  aannyy  sscchhooooll,,  aass  iitt  iiss  aa  pprroocceessss  tthhaatt  rreeaallllyy  mmaakkeess  aa  ddiiffffeerreennccee  ffoorr  tthhee  eennttiirree  ffaammiillyy,,  nnoott  

jjuusstt  tthhee  sscchhooooll..  IItt  rreepprreesseennttss  aa  mmoosstt  ssppeecciiaall  rreessoouurrccee  ffrroomm  wwhhiicchh  ppaarrttiicciippaannttss  ggrreeaattllyy  bbeenneeffiitt..  

----FFaatthheerr  aanndd  PPaarreenntt  LLeeaaddeerr,,  EE..  PPaalloo  AAllttoo,,  CCAA    
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MMyy  hhuussbbaanndd  ttoolldd  mmee  tthhaatt  tthhee  FFLLII  hhaadd  hheellppeedd  mmee  bbeeccoommee  aa  bbeetttteerr  mmootthheerr..  TThhiiss  wwaass  iimmppoorrttaanntt  ttoo  

mmee..  II  hhaavvee  ssiinnccee  rreettuurrnneedd  ffoorr  aa  bboooosstteerr  ttrraaiinniinngg,,  aass  iitt  iiss  nnooww  hheellppiinngg  mmee  aass  aa  ppaarreenntt  lleeaaddeerr  aanndd  

sscchhooooll  vvoolluunntteeeerr..  TThhee  pprrooggrraamm  hhaass  ddrraammaattiiccaallllyy  cchhaannggeedd  mmyy  lliiffee  aass  wweellll  aass  mmyy  oouuttllooookk..  MMyy  

cchhiillddrreenn,,  II  tthhiinnkk,,  aallssoo  sseeeemm  ggrraatteeffuull..  

----MMootthheerr  aanndd  PPaarreenntt  LLeeaaddeerr,,  SSBBCCUUSSDD  

  OOuurr  rreesseeaarrcchh  sshhoowwss  tthhaatt  ffaammiillyy  eennggaaggeemmeenntt  iiss  oonnee  ooff  tthhee  bbeesstt  tthhiinnggss  yyoouu  ccaann  ddoo  ttoo  iinnccrreeaassee  

ggrraadduuaattiioonn  rraatteess  aanndd  ttoo  ddeeccrreeaassee  ddrrooppoouutt  rraatteess..  AAnndd  iitt  eexxcciittiinngg  ffoorr  mmee  ttoo  sseeee  iinn  pprrooggrreessss  aa  

pprrooggrraamm  tthhaatt  iiss  eeffffeeccttiivvee  iinn  tthhaatt  nnaattuurree..  IItt’’ss  bbeeeenn  aa  pprriivviilleeggee  ttoo  wwiittnneessss  tthhiiss  aammaazziinngg  pprrooggrraamm  

ffiirrsstthhaanndd..  

----AAssssiissttaanntt  DDiirreeccttoorr,,  PPrrooggrraammss  &&  OOuuttrreeaacchh,,  NNaattiioonnaall  DDrrooppoouutt  PPrreevveennttiioonn  CCeenntteerr  

II''vvee  bbeeeenn  ttoo  mmaannyy,,  mmaannyy  ccoonnffeerreenncceess  ooff  aallll  ttyyppeess  tthhee  ppaasstt  2200  yyeeaarrss,,  bbuutt  II''vvee  nneevveerr  sseeeenn  oonnee  lliikkee  

tthhiiss..  IItt  iiss  vveerryy  ddiiffffeerreenntt  bbeeccaauussee  iitt  rreeaallllyy  ggiivveess  pprraaccttiittiioonneerrss  nneeeeddeedd  ttoooollss  ttoo  eennggaaggee  wwiitthh  ffaammiilliieess..  

PPaarreennttss  nnoorrmmaallllyy  bbeeccoommee  vveerryy  ddeeffeennssiivvee  aatt  eevveennttss  ooff  tthhiiss  ttyyppee..  II  sseeee  iitt  mmuucchh  ttoooo  oofftteenn..  BBuutt  tthhee  FFLLII  

iiss  vveerryy  ooppeenn,,  nnoonn--jjuuddggmmeennttaall  aanndd  ffaammiillyy  ffrriieennddllyy..  IItt  aallssoo  hhaass  ffaabbuulloouuss  ffaacciilliittaattoorrss!!  TThhee  pprrooggrraamm  iiss  

wweellll  bbaallaanncceedd  aanndd  hhiigghhllyy  ffooccuusseedd  oonn  ffaammiillyy  ddyynnaammiiccss  aanndd  hhoommee  ccuullttuurree..  II  lliikkee  iitt..  

----SSoocciiaall  WWoorrkkeerr,,  DDeemmiinngg,,  NNMM  

AAfftteerr  aabbuussee  aanndd  nneegglleecctt  ffoorr  yyeeaarrss,,  II’’vvee  lleeaarrnneedd  mmuucchh  tthhee  hhaarrdd  wwaayy..  AAss  aa  rreessuulltt,,  II  tthhiinnkk  II’’vvee  

bbeeccoommee  aa  ssttrroonnggeerr  ppeerrssoonn..  BBuutt  tthhiiss  pprrooggrraamm  hhaass  hheellppeedd  mmee  rreeaalliizzee  II  ccaann  ddoo  mmyy  wwoorrkk  eevveenn  bbeetttteerr  

aanndd  hheellpp  ootthheerrss  iinn  ssppeecciiaall  wwaayyss..  AAss  aa  hhoommee  vviissiittoorr,,  II  hhaavvee  aallll  tthhee  ccoonnnneeccttiioonnss  wwiitthh  ccoommmmuunniittyy..  II  

kknnooww  tthhee  ssttrruugggglleess  oouutt  tthheerree..  PPeeooppllee  nneeeedd  tthhaatt  ssuuppppoorrtt..  BBuutt  II  ddiiddnn’’tt  kknnooww  hhooww  ttoo  ddoo  iitt  bbeeffoorree..  

WWiitthh  FFLLII,,  II  hhaavvee  aa  ssttaarrttiinngg  ppooiinntt..  II  wwaanntt  ttoo  sshhaarree  mmyy  ssttoorryy  ssoo  tthhaatt  ootthheerrss  ccaann  sshhaarree  tthheeiirrss,,  hheellppiinngg  

eeaacchh  ootthheerr  lliifftt  tthhaatt  wweeiigghhtt..  IItt  wwaass  ggrreeaatt  lleeaavviinngg  tthhee  ssuummmmiitt  ssoo  mmuucchh  lliigghhtteerr  tthhaann  wwhheenn  II  ccaammee..  

----MMootthheerr  aanndd  PPaarreenntt  LLeeaaddeerr,,  LLoonnggvviieeww,,  CCAA  

II''vvee  bbeeeenn  aa  pprrooffeessssiioonnaall  eedduuccaattoorr  ffoorr  mmoorree  tthhaann  ttwwoo  ddeeccaaddeess,,  bbuutt  tthhee  FFLLII  mmeeaanntt  bbeeiinngg  aa  ppaarreenntt  

ffiirrsstt..  EEvveerryy  ppaarreenntt,,  rreeggaarrddlleessss  ooff  ttiittllee,,  wwaannttss  ttoo  rreeaacchh  tthheeiirr  cchhiilldd..  TThhiiss  iiss  iimmppoorrttaanntt  ttoo  mmee..  FFLLII  

mmaaddee  tthhiiss  ppoossssiibbllee..  FFLLII  lleett''ss  ppaarreennttss  ggoo  wwhheerree  tthheeyy  nneeeedd  ttoo  ggoo,,  ttoo  ggeett  wwhheerree  tthheeyy  nneeeedd  ttoo  ggeett,,  ssoo  

aass  ttoo  hheellpp  tthheeiirr  cchhiilldd..  II  tthhiinnkk  tteeaacchheerrss  nneeeedd  ttoo  hheeaarr  iitt,,  ccoouunnsseelloorrss  nneeeedd  ttoo  hheeaarr  iitt,,  aass  ddoo  pprriinncciippaallss  

lliikkee  mmee..  IItt’’ss  aa  ccuurrrriiccuulluumm,,  bbuutt  iitt’’ss  aallssoo  aann  aapppprrooaacchh  tthhaatt  aalllloowwss  ppaarreennttss  ttoo  ggoo  tthhrroouugghh  ‘‘tthheeiirr’’  

jjoouurrnneeyy..  FFoorr  mmee,,  iitt’’ss  aa  bbaallaannccee  bbeettwweeeenn  bbeeiinngg  aa  pprriinncciippaall  aanndd  bbeeiinngg  aa  ppaarreenntt..  AAss  eedduuccaattoorrss,,  wwee  

nneeeedd  ttoo  rreeccooggnniizzee  aallll  ppaarreennttss  lloovvee  tthheeiirr  kkiiddss..  TThheeyy  nneeeedd  aassssiissttaannccee  oonn  hhooww  ttoo  bbee  tthhee  bbeesstt  ffoorr  tthheeiirr  

cchhiilldd..  II  ssuubbssccrriibbee  ttoo  tthhiiss  pprrooggrraamm  wwhhoollee--hheeaarrtteeddllyy..  

----PPrriinncciippaall,,  CCeennttrraall  OOkkllaahhoommaa  
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AAppppeennddiixx  DD::  

PPaarreenntt  CCoommmmeennttss  ffrroomm  FFooccuuss  GGrroouuppss  

11..  II  ssttiillll  ccaann''tt  bbeelliieevvee  hhooww  mmuucchh  II  hhaavvee  cchhaannggeedd  aass  aa  rreessuulltt  ooff  aatttteennddiinngg  aa  wwoorrkksshhoopp..  II  nneevveerr  

tthhoouugghhtt  tthhiiss  ccoouulldd  hhaappppeenn  ttoo  mmee..  

22..  AAss  aa  mmoomm,,  tthhee  wwoorrkksshhoopp  rreeaallllyy  mmaaddee  aa  ddiiffffeerreennccee  ttoo  mmee..  II  lleeaarrnneedd  hhooww  iimmppoorrttaanntt  II  aamm  ffoorr  

mmyy  cchhiillddrreenn  aanndd  tthhaatt  II  hhaavvee  tthhee  ppoowweerr  aanndd  rreessppoonnssiibbiilliittyy  ttoo  mmaakkee  tthheemm  mmoorree  ssuucccceessssffuull  iinn  

sscchhooooll,,  eevveenn  iiff  mmyy  eedduuccaattiioonn  iiss  lliimmiitteedd  ttoo  tthhee  ssiixxtthh  ggrraaddee..    

33..  II  nnooww  hhaavvee  aann  eexxtteennddeedd  ffaammiillyy..  TThhoossee  ppaarreennttss  tthhaatt  aatttteennddeedd  wwiitthh  mmee  aatt  tthhee  FFLLII  aarree  nnooww  

ppaarrtt  ooff  mmyy  lliiffee..  TThheeyy  wwiillll  hheellpp  mmee..  II  aamm  nnoott  aass  aalloonnee  aass  II  wwaass  aa  yyeeaarr  aaggoo..  TThheeyy  aarree  lliikkee  mmyy  

ssuuppppoorrtt  ggrroouupp,,  aanndd  oouurr  kkiiddss  aarree  nnooww  lliikkee  bbrrootthheerrss  aanndd  ssiisstteerrss..  

44..  LLiivviinngg  iinn  tthhiiss  ddiissttrriicctt  hhaass  nnoott  bbeeeenn  eeaassyy  ffoorr  ssoommee  ooff  uuss..  TThhee  FFLLII  hhaass  bbrroouugghhtt  nneeww  hhooppee  ffoorr  

mmee  aanndd  mmaannyy  ooff  mmyy  ffrriieennddss..  II  nnooww  ttrruullyy  bbeelliieevvee  oouurr  kkiiddss  ccaann  bbee  ssuucccceessssffuull..    

55..  II  aamm  nnooww  vvoolluunntteeeerriinngg  aatt  aa  sscchhooooll..  II  nneevveerr  tthhoouugghhtt  II  wwoouulldd  ddoo  tthhiiss..  II  wwaass  ttoooo  ssccaarrrreedd  aanndd  

ffeelltt  iinnaaddeeqquuaattee..  TThhee  FFLLII  hhaass  hheellppeedd  lliifftt  mmyy  ccoonnffiiddeennccee..  

66..  TThhee  FFLLII  hhaass  nnoott  bbeeeenn  aann  aaccaaddeemmiicc  pprroocceessss  ffoorr  mmee..  IItt  hhaass  bbeeeenn  ppeerrssoonnaall  aanndd  lliiffee--cchhaannggiinngg..  II  

wwiisshh  iitt  ffoorr  aallll  mmyy  ffrriieennddss..  

77..  TThhee  pprroocceessss  ooff  aatttteennddiinngg  tthhee  FFLLII  eevveenntt  ffoorr  mmee  wwaass  lliikkee  cchhaarrggiinngg  uupp  mmyy  bbaatttteerriieess  ffoorr  wwhheenn  II  

ccaammee  bbaacckk..  IItt  iiss  iimmppoorrttaanntt  tthhaatt  II  kkeeeepp  tthhiiss  ssppaarrkk  aalliivvee..  

88..  II  aamm  mmoorree  ppaattiieenntt  wwiitthh  mmyy  cchhiillddrreenn  aanndd  ttrryy  ttoo  lliisstteenn  mmoorree  iinntteennttllyy  ttoo  tthheemm..  

99..  FFoorr  mmee,,  iitt’’ss  bbeeeenn  lliikkee  tthheerraappyy..  MMuucchh  hheeaalliinngg  hhaass  ccoommee  aabboouutt..  MMyy  ppaattiieennccee  hhaass  ggrroowwnn..    

1100..  II  aamm  mmoorree  ttoolleerraanntt  ooff  ddiiffffeerreenncceess  aammoonngg  ootthheerrss,,  aass  II  hhaavvee  aallwwaayyss  bbeeeenn  vveerryy  qquuiicckk  ttoo  jjuuddggee..    

1111..  II  bbeelliieevvee  FFLLII  hhaass  aaffffeecctteedd  mmyy  cchhiilldd,,  aass  II  ppaayy  mmoorree  aatttteennttiioonn  aanndd  aamm  mmuucchh  mmoorree  ssuuppppoorrttiivvee  

ttoo  hhiimm..  MMaayybbee  iitt  wwiillll  ttaakkee  aa  wwhhiillee,,  bbuutt  II  sseeee  ssllooww  cchhaannggeess  ccoommiinngg  aabboouutt  iinn  hhiiss  bbeehhaavviioorr  

aallssoo..  

1122..  FFoorr  mmee,,  CCoonnssuueelloo  aaffffiirrmmeedd  mmaannyy  ooff  mmyy  ttrroouubblleess,,  bbuutt  II  ffoouunndd  oouutt  II’’llll  bbee  OOKK..  II''mm  nnoott  tthhee  oonnllyy  

oonnee..  MMoorree  iimmppoorrttaanntt  ffoorr  mmee  iiss  tthhaatt  II  nnooww  hhaavvee  ggrreeaatt  ccoonnffiiddeennccee  II  ccaann  nnooww  mmaakkee  iitt  wwiitthh  mmyy  

kkiiddss,,  eevveenn  aass  aa  ssiinnggllee  mmoomm..  

1133..  TThhee  FFLLII  hhaass  hheellppeedd  mmee  ffooccuuss  oonn  wwhhaatt  iiss  iimmppoorrttaanntt  iinn  mmyy  lliiffee,,  tthhee  ffuuttuurree  ooff  mmyy  kkiiddss..  II  hhaadd  

ttaakkeenn  tthheemm  ffoorr  ggrraanntteedd..  

1144..  II  aamm  ggrraatteeffuull  ttoo  hhaavvee  aatttteennddeedd  tthhee  FFLLII..  EEvveenn  mmyy  hhuussbbaanndd  iiss  ggllaadd  II  aatttteennddeedd..  HHee  tteellllss  mmee  II  

hhaavvee  cchhaannggeedd  ffoorr  tthhee  bbeetttteerr  aanndd  oouurr  rreellaattiioonnsshhiipp  iiss  mmuucchh  ssttrroonnggeerr..  II  tthhaannkk  tthhee  FFLLII  ffoorr  

hheellppiinngg  mmee..  

1155..  II  nnooww  ffeeeell  mmoorree  ccoonnffiiddeenntt  ttaallkkiinngg  wwiitthh  tteeaacchheerrss..  

1166..  IItt  hhaass  bbeeeenn  ggoooodd  ttoo  lleeaarrnn  tthhaatt  ootthheerr  ppaarreennttss  aarree  ssttrruugggglliinngg  jjuusstt  lliikkee  mmee..  BBuutt  iitt’’ss  bbeeeenn  jjuusstt  aass  

ggrreeaatt  ttoo  kknnooww  tthhaatt  tthheeyy  ccaann  bbee  hheellppffuull  ttoo  mmee  aanndd  II  ccaann  bbee  hheellppffuull  ttoo  tthheemm..  TThhiiss  hhaass  bbeeeenn  
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ggooiinngg  oonn  ffoorr  mmee  tthhee  ppaasstt  ssiixx  mmoonntthhss  aanndd  iitt  hhaass  mmaaddee  aallll  tthhee  ddiiffffeerreennccee..  TThhiiss  nneevveerr  wwoouulldd  

hhaavvee  ooccccuurrrreedd  hhaadd  II  nnoott  hhaadd  tthhee  cchhaannccee  ttoo  mmeeeett  ootthheerr  ppaarreennttss  aatt  tthhee  FFLLII  wwoorrkksshhoopp..    

1177..  FFrroomm  aa  ffaacciilliittaattoorr::  SSiinnccee  tthhee  FFLLII  eevveenntt,,  II  ccoonnttiinnuuee  ttoo  mmeeeett  wwiitthh  ppaarreennttss  aallmmoosstt  wweeeekkllyy  aanndd  

hhaavvee  ttaakkeenn  vvaarriioouuss  ccoouurrsseess  tthhrroouugghh  tthhee  PPaarreenntt  UUnniivveerrssiittyy..  TThhiiss  hhaass  bbeeeenn  vveerryy  hheellppffuull  ffoorr  

mmee..  

1188..  FFrroomm  aa  ppaarreenntt  lleeaaddeerr::  II  hhaavvee  sseeeenn  ppaarreennttss  cchhaannggee  aa  lloott  tthhee  ppaasstt  yyeeaarr..  WWhhiillee  II  ddoonn’’tt  kknnooww  

hhooww  tthhiiss  wwiillll  rreefflleecctt  ggrreeaatteerr  aacchhiieevveemmeenntt  ffoorr  tthheeiirr  kkiiddss  rriigghhtt  nnooww,,  II  aamm  ssuurree  iitt  wwiillll  aatt  ssoommee  

ppooiinntt..  IItt’’ss  ggoott  ttoo  mmaakkee  aa  ddiiffffeerreennccee..  

1199..  FFrroomm  aa  ccoommmmuunniittyy  wwoorrkkeerr::  NNoobbooddyy’’ss  ssttuuffff  iiss  ssoolliidd..  TToo  ssaayy  tthhee  ccuurrrriiccuulluumm  mmeeeettss  aallll  oouurr  

nneeeeddss  wwoouulldd  bbee  uunnffaaiirr..  IItt’’ss  CCoonnssuueelloo’’ss  ssttoorryy  aanndd  wwhhiillee  mmyy  ssttoorryy  iiss  ddiiffffeerreenntt,,  II''vvee  lleeaarrnneedd  ttoo  

ppuullll  oouutt  mmyy  ssttoorryy  ffrroomm  hheerrss..  TThhiiss  wwaass  rreeffrreesshhiinngg  ffoorr  mmee..  

2200..  FFrroomm  aa  tteeaacchheerr::  II  sseeee  tthhee  ppaarreennttss  tthhaatt  hhaavvee  ccoommee  bbaacckk  ttoo  bbee  mmoorree  iinnvvoollvveedd  iinn  mmyy  sscchhooooll..  

TThhiiss  iiss  ggrreeaatt  ttoo  sseeee,,  eessppeecciiaallllyy  aammoonngg  ppaarreennttss  tthhaatt  wweerree  nnoott  aatt  aallll  iinnvvoollvveedd..  

2211..  FFrroomm  aann  aaddmmiinniissttrraattoorr::  AAss  II  llooookk  aaccrroossss  tthhee  ddiissttrriicctt,,  II  nnooww  sseeee  hhuunnddrreeddss  ooff  ppaarreennttss  iinnvvoollvveedd  

tthhiiss  ppaasstt  yyeeaarr  iinn  oonnee  aaccttiivviittyy  oorr  aannootthheerr..  TThhiiss  iiss  ggrreeaatt,,  ggiivveenn  tthhaatt  II  hhaarrddllyy  ssaaww  ppaarreenntt  

iinnvvoollvveedd  ffiivvee  yyeeaarrss  aaggoo..  TThhee  cchhaannggee  hhaass  bbeeeenn  ggrreeaatt..  II  hhooppee  tthhiiss  ccoonnttiinnuueess  aanndd  ddooeessnn’’tt  ddiiee..    

2222..  FFrroomm  sscchhooooll  ssttaaffff::  TThhee  sscchhooooll  ddiissttrriicctt  oofftteenn  ddooeess  tthhiinnggss  ttoopp--ddoowwnn,,  tthhee  FFLLII  ddooeess  iitt  bboottttoommss--

uupp..  TThheerree  iiss  mmuucchh  oouurr  ddiissttrriicctt  nneeeeddss  ttoo  yyeett  lleeaarrnn..      

2233..  II  aatttteennddeedd  tthhee  wwoorrkksshhoopp  aabboouutt  aa  yyeeaarr  aaggoo  aanndd  iitt  wwaass  rreecceennttllyy  tthhaatt  oonnee  ooff  mmyy  kkiiddss  ccaammee  uupp  

ttoo  mmee  aanndd  ssaaiidd,,  ““MMoomm,,  yyoouu  hhaavvee  cchhaannggeedd  aa  lloott  ssiinnccee  tthhaatt  ddaayy..  II  lliikkee  wwhhoo  yyoouu  hhaavvee  bbeeccoommee  

……  aanndd  tthheenn  II  ccrriieedd  mmyy  hheeaarrtt  oouutt  iinn  jjooyy!!””  
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AAppppeennddiixx  EE::  

Statistical Tables
25

 

Tables for Two-Year Student Cohorts: FLI and Control Group26 

Student totals for key variables: grade level, school type, ethnicity, gender, SES, and ELL 
Status27 

Exhibit E-1 
Two-Year Cohort, by Grade: FLI and Control Group28 

 
Grade Level FLI Group Control Group Total 

K              3 (4%) 13 (4%) 16 (4%) 

1 7 (9%) 22 (8%) 29 (8%) 

2 5 (6%) 11 (4%) 16 (4%) 

3 7 (9%) 12 (4%) 19 (5%) 

4 8 (10%) 21 (7%) 29 (8%) 

5 5 (6%) 18 (6%) 23 (6%) 

6 7 (9%) 23 (8%) 30 (8%) 

7 4 (5%) 17 (6%) 21 (6%) 

8 7 (9%) 35 (12%) 42 (11%) 

9 5 (6%) 18 (6%) 23 (6%) 

10 9 (12%) 50 (17%) 59 (16%) 

11 8 (10%) 33 (11%) 41 (11%) 

12 3 (4%) 17 (6%) 20 (5%) 

Total 78  290 368 
 

Exhibit E-2 
Two-Year Cohort, by School Type: FLI and Control Group (n=38 schools)29  

 
School Type FLI Group Control Group Total 

Elementary  37 (47%) 97 (33%) 134 (36%) 

Middle 16 (21%) 75 (26%) 91 (25%) 

High School 24 (31%) 117 (40%) 141 (38%) 

Recovery HS  1 (1%) 1 (<1%) 2 (<1%) 

Total 78 (100%) 290 (100%) 368 (100%) 

 

                                                      
25

 These tables represent the number of students in the FLI group as compared to students in the control group for key 

variables. The appendix represents two sets of data, one for each cohort: two-year and one-year. 
26

 Percentages refer to column percentages only, rounded to the nearest whole number. As a result, percent totals do 

not always add to 100%.  
27

 Two other variables, school representation and home language, were used to identify control groups, but not 

included in this appendix. 
28

 As the number of IEP students was low, the experimental group was not controlled for IEPs. It should be noted, 

however, that the FLI group had 6 IEPs (or 8%), as compared to the control group with only 4 IEPs (just over 1%), 

bringing the ratio of IEPs to almost eight times greater for the FLI group. 
29

 A total of 38 schools are represented for this group of students, as the two-year cohort. 
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Exhibit E-3 

Two-Year Cohort, by Race/Ethnicity: 
FLI and Control Group  

 

Race/Ethnicity FLI Group Control Group Total 

African American  2 (3%) 7 (2%) 9 (2%) 

Hispanic  74 (95%) 283 (98%) 357 (97%) 

Mixed or other 2 (2%) 0 (0%) 2 (1%) 

Total 78 (100%) 290 (100%) 368 (100%) 

 
Exhibit E-4 

Student Representation, by Gender: 
FLI and Control Group  

 

Gender FLI Group Control Group Total 

Male 44 (56%) 139 (48%) 183 (50%) 

Female  34 (44%) 151 (52%) 185 (50%) 

Total 78 (100%) 290 (100%) 368 (100%) 

 
 

Exhibit E-5 
Student Representation, by English Language Learners (ELLs): 

FLI and Control Group30 
 

ELL FLI Group Control Group Total 

English only 9 (12%) 43 (15%) 52 (14%) 

Initially fluent 7 (9%) 2 (1%) 9 (2%) 

English learning 20 (26%) 37 (13%) 57 (15%) 

Declassified fluent 42 (53%) 208 (71%) 250 (69%) 

Total 78 (100%) 290 (100%) 368 (100%) 

 
 

Exhibit E-6 
Student Representation, by Socio-Economic Status (SES): 

FLI and Control Group31 
 

SES FLI Group Control Group Total 

Low income 68 (87%) 253 (87%) 321 (87%) 

Other   10 (13%)  37 (13%) 47 (13%) 

Total  78 (100%)  290 (100%) 368 (100%) 

 

                                                      
30

 The only home languages were English and Spanish, the rest were mixed, but with Spanish as the dominant home 

language for the overwhelming majority (96%) of the FLI households.  
31

 Free-and-reduced lunch is the major indicator the district utilizes. 
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Tables for One-Year Student Cohorts: FLI and Control Group32 

Student totals for key variables, by grade level, school type, ethnicity, gender, SES, and ELL 
Status. These are parallel tables to those presented for two-year cohorts. 

Exhibit E-1a 
Student Representation, by Grade:  

FLI and Control Group33 

 
Grade Level FLI Group Control Group Total 

TK 2 (3%) 2 (1%) 4 (1%) 

K              1 (1%) 5 (2%) 6 (2%) 

1 6 (8%) 25 (10%) 31 (9%) 

2 11 (14%) 32 (12%) 43 (13%) 

3 10 (13%) 35 (13%) 45 (13%) 

4 6 (8%) 24 (9%) 30 (9%) 

5 7 (9%) 19 (7%) 26 (8%) 

6 11 (14%) 40 (15%) 51 (15%) 

7 1 (1%) 5 (2%) 6 (2%) 

8 6 (8%) 21 (8%) 27 (8%) 

9 4 (5%) 16 (6%) 20 (6%) 

10 5 (7%) 11 (4%) 16 (5%) 

11 4 (5%) 8 (7%) 22 (7%) 

12 2 (3%) 9 (3%) 11 (3%) 

Total 76  262  338  

 
 

Exhibit E-2a 
Student Representation, by School Type:  

FLI and Control Group (n=25 schools)  

 
School Type FLI Group Control Group Total 

Elementary  50 (66%) 165 (63%) 215 (64%) 

Middle 14 (18%) 49 (19%) 63 (18%) 

High School   11 (14%) 43 (16%) 54 (16%) 

Recovery HS  1 (2%) 5 (2%) 6 (2%) 

Total 76 (100%) 262 (100%) 338 (100%) 

 
 

Exhibit E-3a 
Student Representation, by Race/Ethnicity:  

FLI and Control Group  
 

Race/Ethnicity FLI Group Control Group Total 

African American  3 (4%) 14 (5%) 17 (5%) 

Hispanic  71 (93%) 247 (94%) 318 (94%) 

Mixed or other 2 (3%) 1 (<1%) 3 (1%) 

Total 76 (100%) 262 (100%) 338 (100%) 

                                                      
32

 A total of 25 schools are represented for this cohort of students, as the one-year cohort group. 
33

 As the number of IEP students was low, the experimental group was not controlled for IEPs. It should be noted, 

however, that the FLI group had 8 IEPs (or 11%), as compared to the control group with only 6 IEPs (or 2%), 

bringing the ratio of IEPs to five times greater for the FLI group.  
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Exhibit E-4a 

Student Representation, by Gender:  
FLI and Control Group  

 

Gender FLI Group Control Group Total 

Male 35 (46%) 127 (48%) 162 (48%) 

Female   41 (54%)  135 (52%) 176 (52%) 

Total  76 (100%) 262 (100%) 338 (100%) 

 
 

Exhibit E-5a 
Student Representation, by English Language Learners (ELLs): 

FLI and Control Group34 
 

ELL FLI Group Control Group Total 

English Only  6 (8%) 20 (8%) 26 (8%) 

English Learning 41 (54%) 124 (47%)  165 (49%) 

Declassified fluent  29 (38%)  118 (45%)  147 (43%) 

Total  76 (100%)  262 (100%) 338 (100%) 

 
 

Exhibit E-6a 
Student Representation, by Socio-Economic Status (SES): 

FLI and Control Group 
 

SES FLI Group Control Group Total 

Low income  75 (99%) 247 (94%)  322 (95%) 

Other  1(1%)  15 (6%) 16 (5%) 

Total  76 (100%)  262 (100%) 338 (100%) 

 
 

 

                                                      
34

 The only home languages were English and Spanish, the rest were mixed, but with Spanish as the dominant home 

language for the overwhelming majority (98%) of the FLI households 
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